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	Name of Subject
	



	MFL: French


	Overall Judgement


	Judgement
	Inadequate
	Requires Improvement
	[image: MC900432530[1]]good
	outstanding








	Headlines


	5 Key Strengths
	3 Areas for Development

	· Clear, strategic, visionary and passionate leadership
· New scheme increased pupil and teacher engagement in MFL. 
· High level of pupil engagement and motivation identified in pupil voice
· Curriculum Intent clearly mapped which has allowed for catch up
· Y6 children are leaving Key Stage 2 with a concrete base for further language development after completing consolidation projectsand  and having exposure to the 26 key phonic sounds
	· Teacher confidence: continue to provide support for teachers. Establish a lead teacher per year group with opportunities to access video training and other CPD.
· Curriculum implementation needs time to continue to catch up. 
· MFL to be integrated into the wider ethos of the school more consistently. The use of registration time and question dice will aid this. 


	What is needed to move to outstanding
Or
The key reasons behind an outstanding judgement
	· CPD for non-language specialists to build confidence. Time given at the start of each term to familiarise with term’s content, access to PLN training when required
· Identify teaching staff. The ideal model is to have a confident, trained staff member per year. Ensure MFL built in to the rotation timetabling (usually alongside ICT/PE) for one staff member to teach all three classes as ideal
· Careful monitoring of content delivery mirroring the LTP.  
· Integration into KS1 classroom environment (not directed lessons) alongside awareness built across school. Q and A dice. Songs/stories from scheme spring term onwards. Embracing all languages, especially home languages, not just French. 
· Once this is in place international links should be encouraged (intrinsic motivation)




	Quality of Education


	Highlighted judgements taken from the document entitled The School Inspection Handbook 2019 by OfSTED
	[bookmark: Leadership_In_And_Management]Outstanding (1) 
The school meets all the criteria for a good quality of education securely and consistently. 
The quality of education provided is exceptional. 

In addition, the following apply. 
The school’s curriculum intent and implementation are embedded securely and consistently across the school. It is evident from what teachers do that they have a firm and common understanding of the school’s curriculum intent and what it means for their practice. Across all parts of the school, series of lessons contribute well to delivering the curriculum intent. 
The work given to pupils, over time and across the school, consistently matches the aims of the curriculum. It is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future. 
Pupils’ work across the curriculum is consistently of a high quality. 
Pupils consistently achieve highly, particularly the most disadvantaged. Pupils with SEND achieve exceptionally well. 

	
	Good (2) 
Intent 
Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils, particularly disadvantaged pupils and including pupils with SEND, the knowledge and cultural capital they need to succeed in life. This is either the national curriculum or a curriculum of comparable breadth and ambition. 
The school’s curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning
The curriculum is successfully adapted, designed or developed to be ambitious and meet the needs of pupils with SEND, developing their knowledge, skills and abilities to apply what they know and can do with increasing fluency and independence. 
Pupils study the full curriculum; it is not narrowed. In primary schools, a broad range of subjects (exemplified by the national curriculum) is taught in key stage 2 throughout each and all of Years 3 to 6. 
Implementation 
Teachers have good knowledge of the subject(s) and courses they teach. Leaders provide effective support for those teaching outside their main areas of expertise. 
Teachers present subject matter clearly, promoting appropriate discussion about the subject matter being taught. They check pupils’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback. In so doing, they respond and adapt their teaching as necessary without unnecessarily elaborate or individualised approaches. 
Over the course of study, teaching is designed to help pupils to remember long term the content they have been taught and to integrate new knowledge into larger ideas. (Once Royal Chater has been developed).
Teachers and leaders use assessment well, for example to help pupils embed and use knowledge fluently, or to check understanding and inform teaching. Leaders understand the limitations of assessment and do not use it in a way that creates unnecessary burdens on staff or pupils. 
Teachers create an environment that focuses on pupils. The textbooks and other teaching materials that teachers select – in a way that does not create unnecessary workload for staff – reflect the school’s ambitious intentions for the course of study. These materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future learning. 
The work given to pupils is demanding and matches the aims of the curriculum in being coherently planned and sequenced towards cumulatively sufficient knowledge. 

Impact 
Pupils develop detailed knowledge and skills across the curriculum and, as a result, achieve well. 
Pupils are ready for the next stage of education, employment or training. They have the knowledge and skills they need and, where relevant, pupils with SEND achieve the best possible outcomes. 
Pupils’ work across the curriculum is of good quality.  

	
	Requires improvement (3) 
The quality of education provided by the school is not good. 

	
	Inadequate (4) 
The quality of education is likely to be inadequate if any one of the following applies. 
The school’s curriculum has little or no structure or coherence, and leaders have not appropriately considered sequencing. Pupils experience a jumbled, disconnected series of lessons that do not build their knowledge, skills or understanding. 
The pupils’ experiences in lessons contribute weakly to their learning of the intended curriculum. 
The range of subjects is narrow and does not prepare pupils for the opportunities, responsibilities and experiences of life in modern Britain. 

Pupils cannot communicate, read, write or apply mathematics sufficiently well for their age and are therefore unable to succeed in the next year or stage of education, or in training or employment. (This does not apply for some pupils with SEND.) 
The progress that disadvantaged pupils make is consistently well below that of other pupils nationally and shows little or no improvement. 
Pupils with SEND do not benefit from a good-quality education. Expectations of them are low, and their needs are not accurately identified, assessed or met. 
Pupils have not attained the qualifications appropriate for them to progress to their next stages of education, training or employment. 




	Delivery

	What resources to teachers use to aid their planning?
	We follow a comprehensive scheme of work from Primary Languages Network The scheme provides video lessons with a native speaker (Emilie). It integrates phonics for pronunciation and follows the national curriculum requirements for grammar and langague learning strategies. There are opportunities for the 4 stands of language learning (listening, speaking, reading and writing) as well as progressive development of key language skills and opportunities for intercultural understanding. We have access to a variety of audio and video files from authentic sources and native speakers, whiteboard and book versions of a range of French stories. We also have access to the online app Planet Languages which provides interactive games and activities which can be used for additional activities in class or accessed by the children at home.  

	How do teachers inform themselves about children’s prior learning?
	The scheme includes points for self and teacher assessment at various points during the school year. Full information needs to be shared with the following teacher to allow for consistency between year groups. Much of the early stages of learning is based around speaking and listening so evidence in books is limited. Time must be made for full discussion of children’s attainment in line with the scheme. Knowledge of King documents have been produced to track key language points and help children reflect on their learning. These are stuck into their MFL books.
Lessons regularly revisits previous learning (spiral curriculum) in order to further embed language. This allows teachers to assess the amount of language that has previously been acquired. The LTP does not follow a high vocabulary/topic content plan. The children learn the fundamentals of French and revisit language often so the learning ‘sticks’. There are many points within the planning where previous learning is reintroduced, checked then built on if secure. 


	Do teachers know why they are teaching their topics?
	The LTP, Knowledge of Kings and learning ladders show how the language builds. MFL has a natural development which teachers can clearly see. Teachers will be given the opportunity to attend training run by Primary Languages Network to support the delivery of the specific scheme we use which will help to outline the rational for teaching. They have support from H Bettles on the progression of skills in language earning and how this fits into our curriculum offer. 


	What process has been used to put together the planning this subject
	The Primary Languages Network VideoToTeach lessons were introduced in September 2023 to provide teachers with a scheme that gives further support on pronunciation and language learning strategies. Teachers were consulted on their views and advice was sort from external specialists about the elements of a scheme of work that would be most suitable for our setting. A video led scheme was chosen to guide teachers with their language teaching. It also offers a parallel Click to Teach scheme which can be run without videos for teachers with increased confidence.


	How has Kings Road’s ‘Cultural Capital’ been considered 


	Languages are an integral part of cultural capital, especially in our school with such a high percentage of children with English as an Additional Language. Languages offer the children new experiences and a direct connection with other cultures. At KR also we believe that learning French is not just about looking at France but other Francophone countries/regions such as Senegal, Quebec etc. Intercultural Understanding remains a central part of MFL leaning in primary schools, as stated in the National Curriculum and the PMFL White Paper. 


	What is learnt at the beginning of the children’s journey?  (Foundation Stage) and why?
	Structured French lessons begin in Y3, as required by the NC. We would benefit from increasing children’s awareness of MFL from an earlier age. At KR we embrace home languages from the start, this contributes to the children’s wider MFL journey. This is something we can continue to build on. Specific to French, I would like to see more everyday language in KS1 so have introduced the question dice progressive system alongside French visuals in the classroom. If timetables permit I would like to run French Story time in KS1 and also encourage parents to read to the children in other languages to foster the love of language from an early age. 


	How is the subject coverage progressive throughout the school?
	This is guided by our scheme of work. There are multiple points for revisiting language which is built on to ensure KS2 NC requirements covered over 4 years.
Language acquisition must follow a progressive model in terms of grammar and skills. Our teaching is based around a development of simple sentence building underpinned by secure phonetic knowledge. Sentence building allows children to progressively acquire basic grammar step-by-step. For example children learn simple noun phrases, then add prepositional phrases, then manipulate gender through modifying with adjectives. Examples can be seen in the writing frames in the MFL leadership file. 
We have specifically chosen a scheme of work which explicitly builds the skills as follows: listening- speaking – reading – writing. In this the children do not see words written down until they have heard them and had the opportunity to say them. Reading and writing skills are added later. 


	What are the strengths of this subject?
	See pg. 1
The inclusion of a progressive introduction to phonics for French
High level of child engagement identified through pupil voice.


	What are the weaknesses of this subject and what is being done to address these? 
	See pg. 1
Teacher confidence continues to be a focus as staff teaching the subject are set to change year on year. This has been addressed through the change to a video led scheme.. 
Primary Languages Network offer support and CPD which we can utilise at any point during the school year. HB holds individual meetings with staff and offered opportunities to observe lessons. MFL curriculum days are used to monitor this.


	How is the subject used to develop reading?
	Awareness of foreign languages contributes to further awareness of English. 
Learning French is often about ‘looking for clues’ in the same way as developing reading and vocabulary in English. Builds a mind looking for inference. Also, understanding how French grammar works can help a child reflect on how English grammar works and how authors manipulate grammar for effect.
French stories are built in to the LTP. There are many opportunities to develop the love of reading!




	Progress

	How are children that struggle or lack confidence supported?
	French is a very inclusive subject. Can be a leveller as children start their learning in Y3 at roughly the same level. Teachers should be aware that children who are otherwise strong across the curriculum may lack confidence and vice versa. The pace of delivery helps support children to build their confidence, for example by introducing around 6 pieces of vocabulary at a time and giving multiple opportunities to hear and use this vocabulary. When speaking new words and phonemes children are given opportunities to rehearse them as a whole class group, then in smaller groups and then once confidence has been built opportunities are given for individuals to speak. Children can practise with their peers.


	How is this subject assessed and how are next steps identified?
	Child self-assessment along with teacher assessment at specific curriculum points. This information should teacher judgement.  The self-assessment sheets can be accessed by subsequent teachers to track progress. 


	What transition arrangements are in place to support teacher to teacher communication? 
	Agendarised during transition meetings.  New assessment (so what) process being put into place.

	How are end of term summative assessments used to aid future progress?
	New assessment processes (as above) being developed. 



	Intervention

	What is in place for pupil premium children?
	QFT focus, timing and impact of interventions being reviewed

	What is in place for SEN children?
	As above

	What interventions are in place across the school?
	QFT

	Who delivers the intervention?
	QFT

	What evidence is there to support knowledge of impact of intervention for potentially vulnerable groups and individuals?
	N/A

	How are EAL pupils catered for?
	EAL children often have an advantage when it comes to MFL learning. 




	Continuous Professional Development

	What CPD have leaders been given?
	Part of Trafford TTSA MFL group. Attends training 3 x year. 
Cave Languages video training. 
HB has also led training for Ashton SCITT students. 

	What CPD is in place for all staff?
	Primary Languages Network training platform. 
Internal monitoring and training: lesson observations of language specialist and team teaching opportunities given.
 

	How are new staff supported?
	By HB: observing teaching, team teaching opportunities. 
Training videos in place from start of academic year if new to subject. 
LTPs, SoW docs, Learning Ladders, Vocabulary Maps in place for each year group. 

	How is teacher and teacher assistant subject knowledge supported?
	As above



	Workload and Well-being

	Do you feel supported by senior leaders?
	Yes. The most difficult aspect is the motivation of other teachers as they may not be confident and therefore may not have confidence in delivering sufficient content. Alongside this staffing has changed in some year groups which has made consistency more difficult. Many measures have been put in place to address this and readily available online training is used to support new staff. I would like to see MFL integrated more into the ethos of the school as a way to motivate both staff and children. 


	Have you been given the tools to complete the role of subject leader?
	Yes

	How do you support the teachers?
	See full details in Evidence Form




	Monitoring

	If a lesson was to be observed what would be seen?
	[bookmark: _GoBack]Lots of interaction. A variety of methods of deliver: songs, games, stories etc. Often many short activities. There is also a huge emphasis on phonics and speaking from the start. Language development is build listening-speaking-reading-writing. We use a phonics method similar to letters and sounds for English but language and age appropriate. 


	If a lesson was to be observed how will that lesson fit in with the overview of the subject?
	It will match the LTP, 3Is and learning ladders

	What would a teaching assistant be expected to be doing during a lesson?
	Support the teaching, address misconceptions.

	Will the teacher’s questioning encourage learning and enquiry?
	yes

	Are the children learning new knowledge/skills?  How do you know?
	Assessment points as discussed 



	Any other factors

	



Excellence without compromise
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