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This statement details our college’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
College overview
	Detail
	Data

	Number of pupils in college
	185

	Proportion (%) of pupil premium eligible pupils
	40%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement for each academic year)
	2024/2025 
2025/2026
2026/2027

	Date this statement was published
	December 2025 

	Date on which it will be reviewed
	December 2026  

	Statement authorised by
	Claire Plumb, Headteacher

	Pupil premium lead
	Claire Plumb Headteacher

	Governor / Trustee lead
	David Goldsmith. CoG 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£56k

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£56k


Part A: Pupil premium strategy plan
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	Part A: Pupil Premium Strategy Plan — Statement of Intent (2025–26)
Mission and context
South Devon UTC exists to provide a relevant education in a rapidly changing world, equipping local employers with a skilled workforce. Our curriculum is deliberately designed to meet South Devon’s largest skills gaps in Engineering, Health, and—until the end of 2025–26—Digital. We aim to empower every young person with the knowledge, employability skills and confidence to thrive. Our pupil premium strategy is central to this mission: it ensures equity of access and outcomes for disadvantaged pupils through high-quality teaching, targeted academic support, and wider strategies that remove barriers and build resilience. This approach reflects the DfE’s guidance and menu of approaches and the EEF’s tiered model. 
Rationale
We recognise the nationally evidenced widening disadvantage gap since COVID‑19 and the need for sustained, evidence‑informed action. We will use pupil premium funding to secure strong progress, attendance and readiness for next steps, prioritising quality first teaching and implementation fidelity across a well‑sequenced common core curriculum and specialist pathways in Engineering, Health and Digital. 
Our objectives for disadvantaged pupils (ultimate goals)
1. Narrow attainment gaps between disadvantaged pupils and their non‑disadvantaged peers nationally through strong academic progress for all disadvantaged pupils. 
2. Remove barriers to learning—academic, social, emotional and contextual (including attendance)—so disadvantaged pupils can fully access the curriculum and wider opportunities. 
3. Develop confident, resilient learners who are well prepared and equipped for their next steps in education, employment or training. 

Challenges we are addressing (local profile)
· A cohort with 40% experiencing disadvantage, 30% returning from EHE, and historic patterns of poor attendance at KS3 (with 70% improving attendance on joining SDUTC).
· Gaps in reading, English and Maths and the need to build employability skills aligned to our regional skills shortages in Engineering, Health and Digital.
· Social, emotional and mental health needs that impede engagement and progress.
· These challenges shape our selection and delivery of activities under the DfE menu and the EEF tiered approach. 

Our Approach (aligned to the EEF tiered model and DfE menu)
1) High‑quality teaching (Quality First Teaching; Ordinarily Available Inclusive Provision)
· Research‑led CPD focusing on effective pedagogy, work scrutiny, and implementation of OAIP to secure consistency and access for all.
· Curriculum implementation: well‑sequenced common core with pathways (Engineering, Health, Digital to end 2025–26). Tutor reading programme to develop reading for pleasure and practice.
· Leader for Key Stage 4 appointed to focus on wellbeing and academic outcomes.
· Highly skilled teaching staff supported to use evidence‑based strategies that improve learning for disadvantaged pupils.
· This priority reflects the DfE expectation that schools use pupil premium primarily to secure high‑quality teaching. 

2) Targeted academic support
· Qualified, experienced intervention teachers delivering small‑group and one‑to‑one support in reading, English and Maths, addressing gaps (including for pupils returning from EHE).
· Study Skills programme within tutor sessions to build organisation, independent learning and exam practice efficiency.
· Additional exam practice classes for identified pupils, including more able pupils in receipt of pupil premium, to accelerate progress to age‑related expectations.
· Small‑group literacy and maths support and targeted careers interventions aligned to next steps in education, employment or training.
· These activities align with the EEF tier focused on small‑group/one‑to‑one tuition and targeted interventions for literacy and numeracy. 

3) Wider strategies (wellbeing, attendance, employability and parental engagement)
· Student Support Officer (SSO) and Assistant SSO roles to address social, emotional and mental health needs; run the reset room to re‑teach the Code of Employability, deliver behaviour support plans, resilience plans and de‑escalation strategies.
· Dedicated Attendance Officer and targeted attendance interventions to improve engagement and reduce persistent absence.
· Designated well‑being room offering emotional, health and well-being support.
· Recognition and Rewards Coordinator to reinforce positive behaviour, engagement and effort.
· Pupil premium administration & parental engagement, including phone calls to parents to increase attendance at parents’ evenings/events.
· Employability preparation: Skills Builder (online platform) and Unifrog embedded across the college to strengthen destination readiness and careers guidance.
· Hardship fund for books, calculators, equipment, uniform (case‑by‑case), exam entries for alternative curriculum provisions, and support to access extra‑curricular trips to build cultural capital.
· These wider strategies reflect the DfE menu and EEF guidance on attendance, behaviour, wellbeing, cultural capital and parent engagement.

Implementation and Monitoring (Plan–Do–Review)
We operate a continuous improvement cycle to ensure interventions are:
· Monitored for engagement,
· Reviewed for effectiveness,
· Evaluated against outcomes (academic, attendance, behaviour, well-being)
· Adapted to maximise impact.

Leaders will triangulate assessment data, attendance and behaviour logs, reading age and literacy diagnostics, work scrutiny, and student/parent voice on a half‑termly schedule. This aligns with DfE and EEF guidance on diagnosing need, using evidence, delivering with fidelity and evaluating impact. 

Intended Outcomes and Success Criteria (2025–26)

Attainment and progress
· Disadvantaged pupils make at least expected progress in English and maths; KS4 attainment gaps reduce versus national non‑disadvantaged peers. 
Literacy and numeracy
· Identified pupils show accelerated improvement in reading age and key literacy/numeracy standards following intervention cycles. 
Attendance and behaviour
· Reduced persistent absence among disadvantaged pupils; improved punctuality and lesson engagement; positive behaviours reinforced through recognition and reset room support. 
Wellbeing and readiness
· Improved measures of resilience, confidence and employability skills, evidenced through Skills Builder/Unifrog milestones and tutor reports; increased parental attendance at key events. 
Destinations
· All disadvantaged pupils receive targeted careers guidance; positive post‑16 destinations aligned to Engineering, Health and Digital pathways increase. 
Governance and accountability
· Annual to governors/trustees on spend, implementation and impact; annual publication of the strategy statement by 31 December, using the DfE template



Challenges

This section details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Higher level of needs across the pupil premium disadvantage population (attendance).
Low attendance:
1. 76.2% PP attendance (whole UTC is 86% and 92% national average) 
2. Percentage of PP PA students is well above national average (60.3%)
3. 1.9.25 – 19.12.25 our PA for PP students was 60.37% and for non PP it was 49.51%

The Attendance officer uses diligently wave 2 interventions to support students, particularly those in support of pupil premium funding for disadvantage. 
Higher needs also affect the attendance of our pupil premium students. Attendance figures show that attendance for pupil premium disadvantage students is on average slightly below that of our students not in receipt of pupil premium and attendance is a whole college priority in 2025-26. 

	2
	Higher level of needs across the pupil premium disadvantage population (SEND including safeguarding, emotional, social and mental health needs).
Impact of double disadvantage for 25/26:
At KS4 this is 34 students which is 26.6 % of KS4. 
Emotional and academic resilience is a barrier to their progress both academically and with their well-being. Continue to development our relational culture whilst continue to develop teacher knowledge of metacognition and strategies in the classroom to tackle low resilience. 


	3
	Low level of aspirations for self and lack of awareness of career/employability potential and life chances. 
Many students come from postcodes where traditionally a lower-than average number of people progress on to higher education and are the first in their family to venture on to higher education. Local wards in Newton Abbot, where some pupil premium students live are on the UK deprivation index. 

	4
	A proportion of disadvantaged pupils enter secondary school with reading ages below chronological age. 

This limits their ability to access curriculum texts, follow written instructions, and acquire subject-specific vocabulary without additional scaffolding and fluency practice. Students require a reading age of 14 years to be able to read GCSE papers across the curriculum confidently. For example: according to the GL Assessment English Progress Tests 71% of Year 10 started with us either below average or very low compared to the national average for Y10. 
In fact, according to the NGRT data, 25 students were identified as either eligible for free school meals or pupil premium. Of these 25 students, 19 entered with reading scores below the national average of 100.



[bookmark: _Toc443397160]
Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved outcomes among disadvantaged pupils across the curriculum at the end of KS4, particularly in Maths and English. 
	KS4 performance measures in 2026/27 demonstrate that disadvantaged pupils achieve closer to the national average at grade 4.

	Improved reading comprehension among disadvantaged pupils across KS4.

	Reading comprehension tests demonstrate a 15% improvement in comprehension skills among disadvantaged pupils and a smaller disparity between the scores of disadvantaged pupils and their non-disadvantaged peers. Teachers should also have recognised this improvement through engagement in lessons and book scrutiny. 

	Improved metacognitive and self-regulatory skills among disadvantaged pupils across all subjects.
	Teacher reports and class observations suggest disadvantaged pupils are more able to monitor and regulate their own learning. This finding is supported by improved homework completion rates across all classes and subjects.

	To achieve and sustain improved wellbeing for all pupils, including those who are disadvantaged.
	Sustained high levels of wellbeing by 2026/27 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations.
· a significant increase in participation in enrichment activities, careers particularly among disadvantaged pupils.  
· Skills building evidences the student growth and development in the key employability skills  

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2026/27 demonstrated by:
· the overall attendance rate for all pupils being nearer to 94% or more and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by at least 10%.






Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £15,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improve reading ability:
Purchase of standardised diagnostic assessments (CATS and NGRT / Yarc Assessments). In order identify students who are the weakest readers and intervene accordingly. 

Training will be provided for staff to ensure assessments are interpreted correctly.

	When used effectively, diagnostic assessments can indicate areas for development for individual pupils, or across classes and year groups:
Diagnostic assessment | EEF
	4

	Improve literacy across the college:
Development of the tutor reading programme including purchasing resources and training staff how to do this in tutor groups.
Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Colleges guidance as per whole Trust  / Research school plans.
We will fund professional development and instructional coaching focussed on each teacher’s subject area. 
It will be rolled out first in maths to help raise maths attainment for disadvantaged pupils, followed by subjects identified as priorities.

	Acquiring disciplinary literacy is key for students as they learn new, more complex concepts in each subject:
Improving Literacy in Secondary Colleges
Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in all subjects:
word-gap (Oxford University Press)
	4

	Support the delivery of OAIP:
To train and support staff in the delivery of OAIP. This includes ongoing training and development of staff in how to meet specific needs and then supporting staff with additional resources such as overlays and buff paper for all pupils (universal).
	Excellent teaching to broaden students’ knowledge and cultural capital as set out in our teaching and learning strategy.
All students to take part in activities such as employer encounters and can link learning across the curriculum to the skills needed for successful employment and learning later in life. 
	1, 2 

	Coach and develop the overall quality of teaching:
Use of Steplab to drive forward on coaching staff to be able to better deliver OAIP strategies in the classroom.
Focus on addressing the gaps in the classroom through better targeted provision.
	Coaching for teaching and learning: practical guide for schools

Steplab | Professional development that really works
	1, 2


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improve reading skills:
Literacy: One to one and small group tuition for pupils in need of additional support, delivered in addition to, and linked with, normal lessons. This will be delivered by the primary/phonics trained teacher.

Purchasing Read Write Inc and associated resources and support for teachers and pupils. 
	In England, positive effects have been found in studies where teaching assistants deliver high-quality structured interventions which deliver short sessions, over a finite period, and link learning to classroom teaching:
Teaching Assistant Interventions | Teaching and Learning Toolkit | EEF
	4

	Improve numeracy skills:
Numeracy: One to one and small group tuition for pupils in need of additional support, delivered in addition to, and linked with, normal lessons. This will be delivered by the primary trained teacher.

	Tutoring will be implemented with the help of DfE’s guide: 
Tutoring: guidance for education settings
	4


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £11,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Improve inclusion:
Development of a broad inclusion department to address the high levels of SEMH in the college.
Intervention for specific pupils who require support with regulating their behaviour and emotions, through working alongside our Well-Being Team or Student Support Officer or Attendance Officer.
This includes training for college staff, collaboration with our local ESW Behaviour Hub.
	There is evidence to suggest that CBT can have a high impact on risk behaviours and behavioural difficulties:
Cognitive Behavioural Therapy (Youth Endowment Fund)
Early Intervention Foundation’s report on adolescent mental health found good evidence that CBT interventions support young people’s social and emotional skills and can reduce symptoms of anxiety and depression: 
Adolescent mental health: A systematic review on the effectiveness of college-based interventions
	1, 2, 3

	Improve attendance:
Appointment of an attendance officer to address needs of pupils.
Embedding good practice set out in DfE’s guidance on working together to improve college attendance. 
Attendance is everyone body’s responsibility
A relational culture ensures students feel a sense of belonging. 
This includes training for college staff, collaboration with our local ESW Attendance Hub.
	The DfE guidance has been informed by engagement with colleges that have significantly reduced persistent absence levels.

Working together to improve school attendance (applies from 19 August 2024)
	1

	The appointment of a Careers coordinator provides students access to practice there developing employability skill sin the workplace.
Students gain effective, universal work experience which also provides a more indirect benefit for colleges: better support to younger students at key stage 4, a group that faces key decisions over their educational futures and careers with often too little understanding of the workplace to make those decisions....
	How mandatory work experience could be a win for colleges

All year 11 students receive a careers guidance interview with a level 6 qualified careers advisor with small group and targeted careers support to help students with their career related decision making with the aim of all students having a clear plan for after year 11. 

	3



Total budgeted cost: £56,000

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	 1) Summary of outcomes and attainment
Attainment and attainment gaps
· In the 2023–24 academic year (the cohort that completed Year 11 in summer 2024), disadvantaged pupils’ attainment improved compared with the previous year.
· The Attainment 8 gap between disadvantaged and non-disadvantaged students reduced compared with the 2024–25 cohort. Investigations suggested that targeted academic support (e.g., small-group tuition, focused literacy interventions) contributed to this improvement.
· Although disadvantaged pupils’ exam performance remained below that of their non-disadvantaged peers overall, the gap narrowed and the UTC’s improvement trend was stronger than the national average for similar groups. academytrust.sgscol.ac.uk
2) Destinations and post-16 progression
· At the end of 2024-25, 100 % of disadvantaged pupils were recorded in sustained education, employment, or training (EET) for two consecutive terms after KS4.
· 13 % progressed into Level 3 apprenticeships, 40 % continued to internal Level 3 courses at the UTC, and 47 % accessed further study at other colleges (ranging from Level 1 to Level 3). This indicates positive progression outcomes with no disadvantaged learners recorded as NEET. academytrust.sgscol.ac.uk
3) Attendance, behaviour and engagement
· Attendance for disadvantaged pupils improved slightly across the year and was closely monitored through bespoke pastoral interventions.
· Persistent absence rates for disadvantaged pupils fell compared with the previous year, with targeted support such as attendance mentoring and incentive programmes contributing to this trend.
· Behavioural incidents leading to fixed-term exclusions or significant disruption were reduced in the 2024–25 cohort, reflecting improved engagement and access to support services.
4) Wider outcomes — enrichment, employability and wellbeing
· Disadvantaged pupils took part in career-focused enrichment activities, industry placements and project weeks aligned to the UTC’s technical curriculum.
· Wellbeing checks and pastoral reviews indicated improvements in confidence and resilience, supporting both academic progress and readiness for post-16 pathways.
5) Evaluation of pupil premium strategy interventions
· Teaching and learning enhancements (e.g., CPD for staff, literacy support programmes) showed positive links to improved outcomes.
· Targeted academic support (one-to-one tutoring, focused interventions) helped narrow attainment gaps in core subjects, particularly English and maths.
· Pastoral and attendance work contributed to better school engagement, reducing barriers that historically prevented disadvantaged students from accessing the full curriculum.




9
