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Durham Trinity School and Sports College

TEACHING & LEARNING

This policy has been developed to overarch other school policies and guidelines, along
with the aims and values of the school it provides a philosophical framework to support
them.

Durham Trinity School and Sports College:

Durham Trinity is an all age special school and sports college catering for pupils from
2-19 years with Profound and Multiple Complex Needs, Severe Learning Difficulties,
Moderate Learning Difficulties and Autism.

We offer a high quality individualised provision for children who have difficulties in all
the main curriculum areas. This includes providing:

* A high level of resources and skilled staff
» Personalised teaching and environments
* An approach which is both calm and caring but with easily defined boundaries
* An environment where all pupils achievements and successes are recognised

Durham Trinity School and Sports College has a specialist provision for children with
Autism and Sensory Needs, providing an appropriate, individualised curriculum and
learning environment to enable all pupils to reach their full potential.

The Post 16 provision focuses on further developing life skills, language and
communication, along with functional literacy and numeracy with a preparation for
adulthood focus, preparing all pupils for life after Trinity.

The school is well equipped with specialist rooms to support the delivery of the
curriculum whilst meeting their sensory, emotional and wellbeing needs:

Create and Make workshop, main hall, small sports hall, fithess suite, multi-use games
area, sports field, outdoor play areas, library, Thrive room, soft play room, food
technology rooms, horticulture area and sensory room.

Rationale:
We believe that effective learning and teaching must be based around the stage of
development and levels of experience that the children have already acquired.



Learning should be a rewarding and enjoyable experience for everyone; it should be
fun, child centred and tailored to meet the specific individual needs of every child. We
acknowledge that children learn in many different ways and have a wide range of
strengths and difficulties. We recognise the need to develop strategies that allow
children to learn in ways that best suit them individually.

Teaching should equip the children with the skills, knowledge and understanding
necessary to be able to make informed choices about the important things in their
lives.

We believe that appropriate learning experiences and relevant teaching will help
children to develop individual skills so they can connect to society, and be a citizen in
their own right, in their own community.

We closely monitor each child to assess learning styles and developmental stages and
take these into account when planning learning and teaching activities.

In order to learn we believe that children need to:-

* Feel secure and valued, are supported and enjoy a trusting positive
relationship with peers and adults.

+ Be central to the learning process, where their lead and interests are followed
wherever possible in an atmosphere where every child matters.

* Have a positive and enjoyable experience, where they are actively engaged,
with achievements encouraged and celebrated.

* Have the activities in which they engage, made appropriate to their own level
of learning (eg multi-sensory), have opportunities for collaborative and
independent learning and choice making activities.

* Have opportunities to learn outside the classroom.

Teaching and Learning at Durham Trinity School and Sports College:

The school aims state that when pupils leave Durham Trinity they will have:

» Accessed an inclusive, relevant pupil centred education with a strong focus
on wellbeing and achievement.

+ Fulfilled their potential and where age appropriate, will have gained relevant
external accreditation.

» The ability and desire to further build on their knowledge and skills (academic,
social and emotional).

» A sense of personal pride in themselves, their school and their community.

+ Gained positive and life enhancing memories.

» Developed independent skills appropriate to their needs to be able access
the community, and be a citizen in their own right.

This statement transfers into the following:
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Aims for Pupils at Durham Trinity:
To develop their life skills, knowledge, experiences and emotional regulation to take
an active part in society as independently as possible.

Aims for Teaching and Learning at Durham Trinity:

To provide educational experiences which are effective for children with learning
difficulties to allow them to reach their potential and develop their own interests.

To provide a personalised approach to learning as a recognition that we all have
different needs, interests and abilities

To promote a positive attitude to learning so that children enjoy coming into school
and acquire a solid basis for lifelong learning; we do this by providing learning
situations and tasks which are fun, stimulating, informative, planned and
relevant.

To provide the best in teaching (including staff skill set) and resources (including
learning environment) to enable pupils to ask questions and take risks.

To provide a curriculum which promotes physically and mentally healthy
lifestyles to enable children to be healthy individuals by being active,
communicating their needs and feelings and taking responsibility for their own
health.

To promote independence and thinking skills to enable children to develop their
cognitive ability and impact on their emotional development.

To provide a curriculum, which goes beyond the classroom and prepares the
pupil for life, the world of work and leisure experiences.

We do this at Durham Trinity by:

PUPILS

All pupils have one or more special need linked to the following areas: cognition and
learning, communication and interaction, physical and sensory, and social, emotional
and mental health.

All pupils have an Education Health Care Plan; their outcomes are embedded in the
planning and delivery of the curriculum, to provide the appropriate level of challenge
and support to ensure they reach their full potential.

Every pupil in the school has Individual Learning Intentions; these are directly linked
to their EHCP and this ensures their personalised learning is focused and tracked
throughout their school life.



Some pupils have individual Behaviour Plans where specific strategies are detailed to
support the pupil to access the curriculum and school life.

ENVIRONMENT

We provide a wide range of high quality learning environments and experiences to
enhance the learning of children including therapy areas, outside areas, specialist
teaching rooms and visits to the community.

* Areas/classrooms are well organised and managed so all resources are easily
accessible, easily kept clean and tidy.

* Ensure good quality appropriate resources are available.

» Displays are of a high quality and regularly changed, to reflect the curriculum
themes of each Pathway/Provision and as a resource for pupils to refer to.

CURRICULUM, PLANNING AND ASSESSMENT

The curriculum and overall whole school provision sits within the umbrella areas of:
« Cognition & Learning
« Communication & Interaction
» Social, Emotional and Mental Health
+ Sensory & Physical
» Preparation for Life

The curriculum, therefore, seeks to support the recommendations of SEND Code of
Practice as well as ensure that Education, Health and Care plan outcomes remain an
integral part of everyday practice.

The curriculum is broad and balanced offering high quality learning appropriate to the
diverse needs of the children.

We are currently implementing a 3 tiered approach to our curriculum as set out below,
although we are aware that a combination of approaches is required at times to meet
more multifaceted needs.

Pre-Formal Curriculum

A highly individualised approach, providing a suitable learning environment to meet
the profound, medical and complex needs of pupils. We aim to promote relative
independence, developing communication strategies and choice making, to ensure
pupils are able to enjoy happy and healthy lives. Staff are extensively trained to meet
the medical, physical, communication and sensory needs of learners and activities
are designed to build upon this foundation, in an appropriate, cross-curricular and
highly sensory manner.
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Semi-Formal Curriculum

A holistic approach that makes links between key areas of curricular learning, in a
creative and preparation for life context. An emphasis on independence, problem
solving and communication skills are encompassed in every classroom and beyond,
with regular access to the community. There is a commitment to cross-curricular and
contextualised learning where pupils are engaged and enthused in real life situations,
within a flexible framework which is responsive to their personalised needs. The
concepts of over learning and repetition are key in our semi-formal approach, to
support the memory difficulties synonymous with pupils who have severe learning
difficulties. To support the Social and Emotional needs of pupils, semi-formal groups
are taught as individual classes, allowing consistency of teacher and support staff.

Specialist Autism Curriculum

A highly individualised approach, providing a structured and predictable, low stimulus
learning environment to meet the complex and diverse needs of pupils. There is a
commitment to promoting relative independence, engagement, emotional regulation
and communication strategies to ensure pupils are able to enjoy happy and healthy
lives. Staff are highly trained in autism specific approaches such as TEACCH and
Attention Autism. Bespoke sensory strategies and person centred approaches are
utilised whilst established routines and positive approaches are central to work and
learning.

Assessment for Learning and Pupil Progress

We ensure accurate assessment informs future planning. AfL (Assessment for
Learning) is an integral ongoing activity within all aspects of learning within each
session.

Pupil’s work and experiences are recorded on Evidence for Learning with individual
work books or files being used in addition to this for some pupils. Durham Trinity’s
Marking and Feedback policy is followed in book/folders and reflects the use of
Evidence for Learning as a tool for Assessment too.

Learning progress is tracked through MAPP for Personalised Learning Intentions,
which draw focus from the pupils EHCP Outcomes, Steps to Success, and, where
appropriate, Functional English, Maths and Computing Learning Intentions.

In EYFS, reference is made to the Early Learning Goals and Early Years Framework,
where appropriate. For pupils accessing non-subject specific learning, their
engagement is also reflected upon using the Engagement Model. An Engagement
Profile is completed to support this too. Some pupils in Specialist Autism provision will
have reference made to SCERTS (Social Communication, Emotional Regulation and
Transactional Support) when collating Learning Intentions.



INTERVENTIONS

An intervention system is in place for academic, communication, functional skills,
therapeutic support and emotional wellbeing development and this is facilitated by
middle and senior leaders.

Where required, interventions are put in place to support pupils to achieve in areas
which they are finding more complex or to support them to achieve their individual
learning intentions. Interventions may include: additional supportive resources,
additional activities (e.g. Thrive/Counselling/Dog Therapy/Lego therapy/Self Help),
referrals to other professionals and additional support from an Intervention HLTA or
ETA within a small group or 1:1 activities.

Intervention can take place in the designated area within school, in classrooms, group
rooms and out in the community (e.g. Independent Travel).
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T&L Policy

Whole School Curriculum

Durham Trinity School and Sports College - Curriculum Pathways

At Durham Trinity S$chool we work collaboratively with colleagues and multi-agency professionals, to ensure all our pupils reach their potential in a safe and caring, language
rich environment. We want our pupils to be safe, happy and successful by understanding their vastly different needs and destinations, then individualising learning, so all
pupils develop the knowledge and skills important for them to progress. It is recognised that all pupils have distinct characteristics and needs, therefore the steps of learning
and therapeutic support for each child needs to reflect this, with ipsative progress being measured. Communication, independence and thinking skills will be maximised in a
variety of contexts and we will celebrate all successes, while continuing to challenge pupils to be the best they can be.

Pre-Foarmal Pathway

Fully supported living—Social Care opportunities

Support learners to develop awareness, engagement,
independence and communication strategies .

To be happy and healthy, to maintain physical strength
and movement range.

To premote independence and choice making.

To provide suitable learning environments

Individualised. Multi-professional involvement.
Developmental approaches. Repetition. Care and
mobility. High staffing ratios. High guality teaching.
Communication rich. Interventions. Routines.

-Highly individualised, promaoting independence and
physical skills

-Total Communication Approach

-Use of sensory cues and objects of reference
-Connecting and responding

-Fulfil postural management, perscnal and complex
medical needs

-EHCP led

-Multi-professional programmes

-Learning supported by seasonal and local elements

Semi-Formal Pathway

Independent/Semi-supported/Supported living.
College/independent or supported work for some.

Create successful learners and therefore adults, who
enjoy school, make progress and achieve.

Learners will develop problem solving and
independence skills to stay safe, healthy and happy,
knowing how to communicate with others.

Learners will access the community to generalise
learning and prepare for adulthood.

Personalised. Learning beyond the classroom. High guality
teaching. Communication rich. Therapeutic and academic
interventions. Accreditation if appropriate. Positive

behaviour strategies. Established routine. Cross-Curricular.

Positive learning environments. Viocational kearning.

-Total Communication Approach

-Mature based (EYFS), learning through play where
appropriate

-Essential Letters and Sounds phonics where appropriate
-EHCP led, personalized over learning and repetition
-Practical approach, sensory integration and therapy rich
-Fulfil postural management, personal and complex
medical needs

-Develop independence/problem solving in the community
-Emotional development through The Colour Monster and
Zones of Regulation

-Learning supported by rolling programme of focus areas

Specialist Autistic Pathway
Semi-supported/Supported living. Secial Care
Opportunities. Highly supported work for some.

Focus on cognitive/sensory processing needs; developing
emational regulation, improving communication and
interaction skills.

Community access, to generalise learning in different
environments.

Development of self-care, independence and
independent living skills.

Personalised. Learning beyond the classroom. High quality
teaching. Communication rich. Therapeutic and academic
interventions. Accreditation if appropriate. Positive
behaviour strategies. Established routine. Cross-Curricular.
Positive learning environments. Vocational leaming.

Total Communication Approach

-Mature based (EYFS), learning through play where
appropriate

-Essential Letters and Sounds phonics where appropriate
-EHCP led, personalised over learning and repetition
-Practical approach, sensory integration and therapy rich
~Fulfil postural management, persanal and complex
medical needs

-Develop independence/problem sokving in the community
-Emotional development through The Colour Monster and
Zones of Regulation

-Learning supported by rolling programme of focus areas

PE lessons and Sensory room or Outdoor Community Music Intervention linked OT/SALT/Physio Dog Theraplay
interventions activities Learning Visits Intervention to MAPP targets Input Therapy
Numeracy/Literacy or Thrive Rebound Friday Dedicated Create and B Swimming and Common Daily Living Skills
Phonics Intervention Intervention Therapy Options Cookery Rooms Make Hydrotherapy Room Environment
EHCP ificati itati ; .
h MAPP Qualifications, accreditation  goa0ement — py pil/Parent Progress shown on Engagement and Moderation
oo and National Tests where Model Voice Evidence for Learnin Attendance d RAP
outcomes Assessment appropriate & el
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Pre Formal Curriculum

Pupils within the Pre-formal Pathway work towards developing their self-help, independence and communication skills. It is a highly specialised approach with pupils accessing
sensory learning opportunities alongside programmes to support postural management and sensory regulation. Activities are designed to build upon this foundation, in an
appropriate, cross-curricular and highly sensory manner. We promote relative independence, developing communication strategies and choice making, to ensure the pupils

are able to lead happy and healthy lives.

Pre-Formal Pathway

Pupils on the pre-formal pathway are likely to have fully supported living with twenty four hour care.
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Evaluating
Impact

Learning

Opportunities

Greta Class: Nursery to Key Stage 2
The Engagement Model:
exploration
realisation
anticipation
persistence
initiation

LR N NN

= EYFS approaches and principles when appropriate

= Total communication approach developing functional
communication

» Use of sensory cues and objects of reference
= Develop independence and physical skills

= Differentiation and personalised learning

* An integrated sensory approach.

Norham Class: Key Stage 2-4

My Communication

My Living Skills

My Independence

My Health and wellbeing
My World around me
Careers opportunities

Total communication functional
-m €o| approach developing

# Use of sensory cues and objects of reference
= Attention Autism, intensive interaction

= Develop independence skills

= An integrated sensory approach

= Emotional and physical development

= Preparation for Adulthood
MAPP E nt Regular reviews
= = Modw | Puplvoice imoningstam punis, L Cllt G e e
essment it parents/carers.
5 B Rebound Access to Food OPAL and outdoor Contextualised P.E Lessons/Motor Activity
Y Therapy Technology room learning Educational Visits Training Programmes
Personalised Speech and Language Occupational Physiotherapy Multi-Sensory Impairment Thrive
Interventions Therapy Input Therapy Input Input Team Input Intervention

Progress recorded
on Evidence for
Learning

Swimming and
Hydrotherapy

Friday Options
K53 to K55
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Specialist Autism Curriculum

Specialist Autistic Provision

A highly specialist approach is used, focused upon managing sensory processing needs; developing emotional regulation capacity, improving communication and interaction
skills and the facilitation of cognitive/ play development in order to access learning and the world around them. This is then brought to life through appropriate community
access, to specifically work on the generalisation of learning to different environments. We continually look to develop self-care, independence and independent living skills,
so that we are aspirational for pupil destinations. Some pupils will also require a particular focus on reducing their anxiety and associated behaviours.

Individualised Destinations: Continuing Specialist Education—Social Care Opportunities—Fully Supported Living
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Evaluating

Learning
Opportunities

Iyne and Swale EYFS to KS1 TEES K52-KS3
. M i ER
y Communication (inc SCERTS) . My Communication (inc. SCERTS)
- My Independence
L] My Play and Leisure * My Living Skilts
. My Physical Wellbeing Q My Independence
. My World Around me L) My Health and wellbeing
C By *= My World around me
- My Creativi
v o *  Functional Maths and English
. Early Careers opportunities
® EYFS approaches and principles = Total ion approach developing functional com-
Ti IWIr uni ﬂanpﬂpproacplhdeuel ing functional -
® Total communica al
communication P # Attention Autism, intensive interaction
= Use of sensory cues and objects of reference ® Develop independance and thinking skills
* Develop independence and physical skills * Sensory integration
* Sensory Integration * Contextualised educational visits
= Differentiation and personalised learning ® Zones of Regulation
EHCP MAPP and S5CERTS ~ Engagement  Pupilvoice and  Regular reviews with staff, Progress recorded on Meoderation and EYFS & Pre Key
outcomes Assessments Model school council pupils, parents/carers. Evidence for Learning RAP Meetings Stage Outcomes
e Rebound Access to Cookery Rooms and OPAL and outdoar Contextualised Swimming/Hydrotherapy Friday Options
4 Therapy Life Skills Environment learning Educational Visits from EYFS to K53 KS31to KS 5
Personalised Speech and Language Occupational Dedicated P.E Dedicated Outdoor
Interventions Therapy Input Therapy Input PE Intervention Lessons Music Intervention Play Spaces
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Primary Semi Formal Curriculum

Primary Semi Formal Pathway
In EYFS and Primary classes, we work collaboratively to ensure that all pupils meet their potential in a safe, nurturing indoor and outdoor envit With lised learning ir and
achild led approach tailored to individual learners i we provide ities for learners to be curious, creative and active. We want our pupils to be happy with a sense of belonging,
where they can engage in active learning whilst they are playing and exploring, to develop an unds ing of the world around them.
With 2 curriculum that is meaningful, that capture’s interest and curiosity, pupils learn and develop to be ‘resilient, capable, confident and self-assured as they prepare for transition into K53
Experienced staff have positive relationships with pupils, und ing their wide range of needs, which enables environments to be tailored to meet their unique and diverse needs.

Successful transition into our Secondary Semi-Formal Provision
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-Leamrgihruugh play, child-led approach hrough gy with cants o

-Continuous provision 14 m g P

-Nature based themes using natural resources ead 2 deliver haspoke |

-Inspired by changing seasons

-in the moment’ |eaming opportunities. d by th Is Curriculum: My
Communication, My Food & Cooking, My Creativity, My Health

Children ready to start the next steps of their learning will & Wellbeing, My shopping, My Play and Leisure, PE, PSHE/

access one to one and small group intervention sessions which | RSE, The World Around Me. Lﬂmdhmh’nﬂ

may include phonics and number. h ics will have learning g
to Literacy and

Small classes of up to 10 pupils with one teacher, one
enhanced teaching assistant and ane teaching assistant. Up to 10 pupils per class with a Teacher, an Enhanced
Teaching Assistant and at least one Teaching Assistant.

-Tatal Communication Approach -Total Communication Approach
-Nature based leaming through play -Play sch | based learning through pla
-Essential Letters and Sounds phonics programme Essential Letters and 4 phani where
-Play schemas appropriate
-Numican -Numicon
-Sensary integration, rebound therapy, hydrotherapy and -Sensory integration, rebound therapy, hydrotherapy and
-Individual and personalised leaming -Individual and personalised learning
-Develop independence and physical skills -Develop independence and physical skills
-Ensuring postural, personal and medical needs are well met -Elnngpmﬁlil,[n'mlindmui‘dnmdsmﬂml
-Emotional development taught through The Colour Manster. i taught with ref to The Colour
Maonster and the Zones of Regulation.
EHCP Regular reviews involving  Progress recordedon  Moderation and Statutory
outcomes B e R staff, pupils, parents/carers.  Evidence for Learning ~ RAP meetings assessments
Sensory Rebound OPAL and Outdoor Community Continuous Numeracy and Literacy
Room Therapy Learning el Visits Provision Dog Therapy interventions
Dedicated outdoor  Intervention sessions linked Speech and Thrive Phonics Theraplay Occupational

play areas to learning intentions sl Language input Intervention Intervention Intervention Therapy input
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Pathway Aims and
Vision

Destinations

Teaching Approach
and Components

Classes and
Provision

Approaches to
Learning

Additional
Learning
Opportunities

Evaluating Impact

Secondary Semi Formal Curriculum

Secondary Semi-Formal Pathway
Pupils in the Secondary Semi Formal pathway learn through meaningful, practical and real life situations to prepare them for life after schooling. Social Communication, emotional
regulation, thinking and problem salving and independence is at the forefront of everything we do. Learning within this pathway is very individualised and we feel that a ‘one size
fits all’ approach would not be appropriate or helpful for the future of our young learners. We provide a very cross-curricular approach to learning, that is put into context where
possible, including community access, so that links can be made between different skills and these can be generalised and maintained over a more sustained period of time.

Most pupils would be expected to remain with us and move inte Post 16, with the exception of some who may transition ento college. Some pupils may be able to live
independently and gain employment through supportive links. Most pupils would be able to access semi-supported living and the potential of highly supported employment.
Other pupils would require fully supported living environments to help them with their day-to-day life and have access to social care environments to maintain emaotional
wellbeing.

This pathway takes an individualised approach, with high guality teaching and persenalised communication. Pupils benefit fram having one teacher for most lessons, with
some specialist teachers, multi-professional involvement and high staffing ratios incorporated where needed from 2:1 to 1:3. Where identified for additional support or
challenge, pupils may ive individual or group intervention in a wide range of areas.

K53: Raby, Bamburgh, Alnwick, Hylton and Warkworth KS4: Auckland, Bowes, Durham and Lambton

KS3 follow half termly focus areas, on a three year rolling programme. This enables K54 fﬁ”ﬁ" focus areas directly linked to Preparation for Adulthood areas. This is on a two
staff to provide a broad and balanced curriculum using relevant learning contexts. [ = e

Pupils are encouraged ta develop their own interests and make chaices where Teachers choose appropriate AQA and ASDAN units every half term, linking them to
appropriate. Equals units are also covered: My Communication, My Cooking, My mﬂi’g::"'h::'ﬂ:ﬁ‘s‘mm areas where possible. Pupils that are able, will also follow Entry

Creativity, My shopping, My Play and Leisure, My Thinking and Problem Solving
and The World Around Me. The Equals units are also referred to and will be threaded through where possible.

Learners with some formal characteristics will have learning intentions specific to
Learners with some formal characteristics will have MAPF learning intentions Numeracy, Literacy and Computing

specific to Numeracy, Literacy and Computing.

= Total communication approach developing functional communication. ‘» Total communication approach developing functional communication.

® TEACCH and other Autism teaching methods. # TEACCH and other Autism teaching methods.

» Communication or phonetic approaches where appropriate. =« Communication or phonetic approaches where appropriate.

# Personalised learning, developing independence in school and the community. = Personalised learning, developing independence in schoaol and the community.

= Sensory integration and Zones of Regulation. = Sensory integration and Zones of Regulation.

® Lessons taught in small groups with short burst or motivating and engaging tasks.  Legsans to be taught in small groups with shiort burst or mativating and engaging tasks.

Intervention sessions
Outdoor Music

P.E intervention Sensory Room Leaming Community visits [ ooy linked to L_earnl ng Dog Therapy Hydrotherapy
Intentions
Friday options Rebound Numeracy and literacy Speech and Occupational Thrive Theraplay Phonics
SWop Therapy intervention Language input Therapy input Intervention Intervention intervention
EHCP MAPP Assessments— including numeracy, Pupil voice and Regular reviews involving Baseline assessments and Moderation and

outcomes literacy and computing specific. school council staff, pupils, parents/carers. progress on Evidence for Learning. RAF meetings
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Pathway Aims
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Evaluating
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Post 16 Curriculum

Post 16 Semi-Formal

In the Post 16 Pathway at Durham Trinity, we continue to offer a nurturing and supportive environment for learners to further their independence and
continue to develop emotional regulation strategies. We want our learners to be a part of experiences that will contribute to the development of self-help,
social, employability and independent living skills through communication rich delivery and interactive and meaningful Eractical experiences. The facilities in

school such as the Post 16 common room [ kitchen / home appliances offer the opportunities for learners to develop skills that may be required in later life.

The provision extends beyond school, to ensure generalisation and sustained maintenance of skills and preferred communication methods, along with
developing confidence in a range of community facilities. We aim to involve, inform and prepare learners for their transition at the end of year 14, whatever
their next destination.

Destinations for Post 16 pupils will vary greatly between individuals. For most pupils, Post-19 education would still be apprapriate, allowing them to continue their journey,
focussing on a chosen vocational area. Others may access adult services or local community groups. A small number of pupils may be able to live independently and gain
employment through supportive links. Some pupils would be able to access semi-supported living and the potential of highly supported employment. Other pupils would
require fully supported living environments to help them with their day-to-day life and have access to social care environments to maintain emotional wellbeing.

Pathway staff are aware of the needs of their learners and know how important it is to learn through practical tasks, that help to prepare for adulthood. The study
programmes in each class offer learners the opportunity to develop skills, knowledge and understanding in a variety of contexts, promoting communication, independence
and community interaction whilst maintaining a personalised approach to learning.

Langley & Newville Classes
Daily Living Skills, Key Skills, Food Preparation, Personal Skills, Environment & Community, Enterprise, Sport & Leisure, Arts & Crafts, RSE, Wider World, World of

Work

Qualifications and Accreditation: NOCN Entry Level in Independent Living

Supplementary to the curriculum areas, where appropriate, learners may access either internal work shadowing (e.g. school house keeper [ caretakers) or external
work experience. Also as part of Environment and Community lessons, learners will get opportunities to visit local education providers, to enable the identification of
next steps after Durham Trinity and support a successful transition.

The Post 16 pathway actively seeks collaboration with local community groups and business who may bring expertise and be able to enrich the curriculum offer

= Practical approaches to learning = Sensory Integration
= Differentiation and personalised learning - Promotion of independence and thinking skills including functional literacy and numeracy
= Contextualised educational visits = Emotional and physical development with regulation strategies
- Total communication approach = SALT and OT plans and advice
n . § Thrive Theraplay Common Room for
PE Intervention Sensory Activities  Outdoor Learni Community Visits Dog Thera o
W = i Intervention € By Intervention Social Time activities
Numeracy and Intervention sessions linked Access to dedicated Dail
Friday Options SALT input OT Input i . . . Hydrotherapy o Iy
Literacy Interventions to learning intentions Living Skills environment
EHCP MAPP Achieving qualifications / gy i1 yoicg ang | Progress against Learning Regular reviews Involving Moderation and RAP
external accreditation e.g. Intentions on Evidence for y o
outcomes Assessment NOCN school council Fonine staff, pupils, parents/carers. meetings



CAREERS

Careers Education, Information, Advice and Guidance (CEIAG) is a statutory
requirement for pupils from Year 7 to Year 13 however at Durham Trinity School and
Sports College pupils begin their CEIAG in Nursery or Reception. CEAIG is delivered
throughout the curriculum and in discreet lessons, where appropriate. Pupils develop
a wide range of employability skills such as Speaking and Listening, Problem
Solving, Independence and Money Management. On an Annual basis, all pupils take
part in an Enterprise project which results in each class selling a product or service
at the Annual Christmas Fair. Classes often conduct mini-enterprise projects at other
points during the school year too. Where possible, pupils have access to work
experience through a variety of opportunities which can include work shadowing,
internal work experience opportunities, employer taster days, workplace visits and, if
appropriate, a period of external work experience.

STAFF
The skills set of staff — where we ensure:-

Staff are offered support and guidance on learning, through ongoing dialogue
both with leaders and colleagues, in meetings and via CPD events.

Staff share expertise, some staff developing specialist SEND knowledge and
skills allowing resources to be distributed effectively.

Staff skills are recognised, used and developed through CPD opportunities
related to identified school improvement priorities and personal development.
This can take the form of individual research, in-house opportunities eg
observing peers, peer mentoring, professional dialogue, cascading of
information from courses or conferences attended.

That the quality of teaching and learning are regularly monitored and evaluated,
through formal Performance Management procedures (lesson observations)
and more informal means (learning walks).

Staff are supported and encouraged to broaden their experience by working
with other staff across different areas and teams in school as well as developing
links and working in partnership with other schools.

Staff are offered a number of development opportunities through expanding
their responsibilities and taking on new roles in school.

Work — life balance is protected for staff through monitoring the number and
duration of meetings, careful timing of events over the year (calendar) and
encouraging the use of ICT to reduce work load. The introduction of Evidence
for Learning, MAPP and the Marking & Feedback policy have all contributed to
reducing staff workload in the long term. The school have adopted the DCC
Teachers Workload Charter and DCC Staff Wellbeing Policy.

That the curriculum and policies are developed and contributed to by the staff
and the approach to the curriculum is agreed to make teaching interesting and
fulfilling.



PARENTS/CARERS
We ensure:

We work in partnership with parents/carers. Daily diaries are sent home to keep
all informed and parents/carers are an integral part of the review process.
Invite parents/carers to attend both formal and informal sessions where they
can learn about their child’s progress, school improvement and teaching and
learning developments.

Parents/Carers are always welcome in school. We have an open door policy
and parents/carers can call in, email or phone if they have any issues they wish
to discuss.

Parents/Carers are partners in developing Education Health Care Plans for their
children. They are encouraged to support their child’s learning through
collaborative target setting when reviewing the plan and intentions on an annual
basis and through other opportunities to participate in regular information
sharing.

That parent/carer information and advice about their child is treated with respect
and acted on appropriately.

We regularly report on the progress and well-being of the children (including
electronically via Evidence for Learning which is available to parents/carers).

MONITORING OF THE POLICY

Our Governor Curriculum and Standards Committee is responsible for monitoring the
way the school curriculum is implemented. We have governors linked to curriculum
areas and provision pathways. The governors liaise with the leaders of these areas,
and monitor the way the school teaches these subjects through governor monitoring
visits to school.

The Headteacher is responsible for the day to day organisation of teaching and
learning.

The Deputy Headteacher is responsible for the day to day organisation of the
curriculum.

Senior and middle leaders monitor the curriculum through classroom
observation, work scrutiny and a number of quality assurance practices.
Policies reflect and lead whole school practice.

There is consistency across the curriculum pathways.

Progress is monitored.

Staff are aware of current curriculum developments within the school and
implementing agreed procedures and policy.

Pupils enjoy learning through observation and Assessment for Learning and
through a motivating, meaningful preparation for life based curriculum.
Governors are active partners in promoting teaching and learning in school and
aware of policies and procedures.



« Parents/Carers are included in the teaching and learning process, through
diaries, questionnaires, a range of information sharing meetings and the school
information sharing apps.

Policy Statement

This policy is approved by the Curriculum Standards Committee and will be reviewed
at least annually and updated in line with guidance from DFE or the LA.



