Coombeshead History Year 7

Enquiry . . . Formal
Theme question(s) Disciplinary knowledge Substantive knowledge and concepts Assessment
owvc . This thematic breadth study will draw on many of the key concepts
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o similarity and difference. . . . . .
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Bri’%ine reosoéws Throuah ’rhg ived to Britain and how Britain has been shaped and influenced by the and source
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experience of individuals,
they will explore the
differing experiences of
migrants due to time
period, class, religion and
social acceptance of
migration itself and other
cultures.

older than we think. This unit is essential in allowing students from all
ethnic backgrounds to be able to ‘see themselves' and their histories
in our curriculum. It is of particular importance, given the relative
prevalence of perceived ethnic monoculture that exists in Devon
schools and helps broaden students’ understanding of make-up of
modern Britain.

Local History: Devon stories of migration — timeline.

Frayer: Empire, Industrial Revolution, Migration.




Students are infroduced to

Knowledge: Infroduces a key furning point in English history.

What
mattered to
mediaeval
people?

will be exposed to a wider
range of source material,
written and visual in order to
develop their disciplinary
knowledge. This will link to
the formal assessment task
that will require them to
select valid inferences from
the sources.

and migration units. The unit also examines social and political
changes. The focus on the experience of the ordinary people
helps provide a wider range of ‘histories’ rather than focusing on
history form above and will ensure better understanding of the
genuine turmoil of the reformation for ordinary people when it is
studied in Unit 5.

Local history links: Exeter Cathedral

Frayer: Pilgrimage, Faith, Hierarchy, crusade

Substantive concepts: Religion and the Church; Feudalism/Social
class; Medicine; Gender roles
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BN as historians. The focus is on reasons for the fight for the throne. Through the study of the
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unit with students explicitly
taught skills of identifying key
ideas in extended texts.

Frayer: Faith, Doctrine, Dynasty.

Substantive concepts: Religion and the Church; Reform;
Persecution; Parliament

Substantive concepts: Commonwealth; Empire; Immigration;
Migration; Reformation; Trade; Factors: Economic, Social, Political,
War.

=3¢ Students are exposed to Knowledge: This unit will use the focused examples of the Incan
g o= interpretations as an and Mayan peoples to explore civilizations outside Europe and
Q g » historical concept for the first | help challenge the Eurocentric view of world history that is 1. Why have
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uncivilized? migration unit and return to it | the reasons behind the rise and fall of each civilization. Knowledge
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Substantive concepts: Civilization; Trade; Empire; Slavery; Conquest
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people also developed across this Compton Castle.




Curriculum Overview

In Year 7, the History curriculum aims to establish a critical platform for the KS3 curriculum. Students will start the year with a study of migration
from the Roman Conquest to the present day. This will give a broad chronological sweep of the history they have previously encountered
from KS2, and that which they shall delve into over the 3 years of their KS3 study. The unit helps recognise the lived experiences of people
within our diverse communities, from stories of migration to everyday life and community. Students then proceed with a study of the Norman
Conquest and its impact. This unit teaches students about a significant period of English history and provides them with a framework of the
impact of conquest. The study of power and conquest will be developed through studying the Norman conquest and, later, the Crusades.
Students will return to the concept of invasion as a motivation, which is infroduced in the migration scheme previous. The Mediaeval People
unit covers the issue of shared humanity. It aims to challenge common student perceptions that mediaeval people were fundamentally
different from themselves, and addresses the issue of perception: that those without the privileges of the present age must have been
fundamentally lacking in intelligence. Enabling students to comprehend the motivations and concerns of others (be they other cultures or
eras), empowers their analysis of others’ actions. The unit will emphasise the central role of religion in mediaeval society. Case studies of the
Black Death and the Crusades will help demonstrate the importance of the Church in shaping peoples’ lives. The Pre-Columbian Civilizations
unit builds on previous work in Year 7; here the focus is on the similarities and differences between the Pre-Columbian civilizations, and
European civilizations. The choice of topic is also a useful reminder that a Eurocentric view of the world is limiting, and students should
appreciate that different cultures flourished on other continents before the arrival of Europeans. This unit starts to bring in ideas of colonial
history, giving a basis for future study of the trade in enslaved peoples and Empire later in Year 8, as well as links into KS4. The study of power
and the changing role of Church and Parliament will be investigated with a specific focus on Henry VIII's break with Rome. The interplay
between Church and State is crucial to understand. Key substantive concepts such as empire, trade and Reformation will be infroduced;
foreshadowing the units in Year 8.




