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Deep Dive; an in-depth examination
or analysis of a topic.

A Deep Dive involves gathering evidence on the
curriculum intent, implementation and impact over a
sample of subjects, topics or aspects.

Both the Reading and Writing Deep Dive for
Highbury school were conducted during the Autumn
term 2021, as part of the Specialist Schools Cluster.




Everyone must be given
the opportunity to think,
read and write.

Lailah Gifty Akita




How is evidence
gathered in
school?

Staff & pupil questionnaires

Lesson observations & learning walks
Variety and quality of provision

Listening to readers & pupil interaction
Looking at progress in books & folders
Reviewing curriculum documents

Quality of planning & timetable coverage
Tracking assessment & data trends

School website

School Improvement Plan (SIP)

Self-evaluation Framework (SEF)

Education Health Care Plans & Annual Review Documents

Homework & reading records

Pupil premium / catch up plan



Strengths in
practice...

Writing




Learning environments

Scaffolded sheets to support teaching
staff in provision areas for both mark-
making and fine motor

Interactive displays for children to
create writing

A range of tools available for children loe L
to make a choice of writing implement | == —
Visual reminders of what to include in |
writing available for all [essons




Differentiation and learning pathways

 Children are identified on relevant pathways
in their personal case study*- Eye-gaze, switch
use, fine motor development, mark-marking,
typing and writing

- Pupils given opportunities to explore different
transcription skills (writing/typing/making
intentional or exploratory marks)

- Differentiation across classes is a real strength,
Literacy is highly personalised, resources are
created to reflect this

*a case study is an on-going report displaying a pupil’s needs,
progress and achievement throughout their school life



- Sentence structure and basic vocabulary is taught comprehensively across

Transcription ..
and Functional . ciasses have a wide range of coverage (invitations, letters, lists etc.), as well

ertlng as story-based comprehension

- Opportunities for functional writing can be observed in provision areas
(extension on focused sessions)




Pupil ownership

- Pupils have a good understanding of
where they sit in their progression of
learning

- Ample opportunities for pupils to take
pride in their work through formally
produced pieces, to displaying work

- Support tools given to promote further
independence such as word banks and
visual prompts




Cross-curricular

opportunities

Writing is embedded throughout the curriculum
at appropriate levels and linked to EHCP targets

Children are given opportunities to ‘compose’
and ‘transcribe’ throughout the day

Pre-cursors to writing are ample and evidently
planned in timetables with a thematic approach
to sessions

Evidence of transcription in Literacy, Numeracy,
Science, Independence sessions etc.
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Strengths in
practice...

NJeleligls



A love of Reading

« Reading is embedded throughout the curriculum with ample opportunities for children to engage and enjoy
« Stories chosen are highly motivating and linked to topic where appropriate

« Staff are enthusiastic when teaching and are great role-models for the pupils

« Texts are chosen based on the needs of the children and are always at an appropriate level




Part of everyday life in all classes

* Reading is embedded throughout the day,
enhanced by a total communication approach
(sign, symbols, touch cues, objects of reference,
visuals, key vocabulary)

« Cross-curricular links are made through both
core and foundation subjects

 Labels used consistently to encourage
independence

 Focussed interventions, whole group/small group
teaching, 1:1 focused work

« ICT software used where appropriate




Teaching of Phonics

« Phonics taught by skilled practitioners

- Consistent approach taught across school using Read,
Write, Inc.

- Pupils have appropriate challenges and are supported
with a multi-sensory approach based on individual
needs

. Resources used and teaching practice promotes
engagement

« Phonics is taught as soon as pupils begin school
dependent on needs, if pupils are unable to access a
phonics program, they will be offered an alternative
pathway

- Progress is clear and tracked discretely in all classes



Learning Environments

. Classes have designated spaces for pupils to access
focused sessions, with appropriate visuals to scaffold
learning

- Displays showcase a range of reading-based materials,
with appropriate visuals across different classes in which
the pupils can access

- Core boards are used in continuous provision areas to
extend learning opportunities for reading

- Resources and items in the classroom are clearly labelled

- Where appropriate, children have continuous access to
literacy materials to encourage independence such as-
sound cards and core boards
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Teaching and Learning

More shared reading and writing opportunities
(both whole class and small group work)

Modelled reading and writing needs to be more
explicit

Letter formation to be consistent from all staff
members across the school day

More opportunities for pupils to put their
phonics in writing

Use stories as a starting point to engage
learning, linking this with a piece of functional
writing

Make sure pupils fully understand the context of
phonics and use this functionally before moving

on, to enable learners to have deeper
comprehension skills




Broader coverage of functional
reading and writing

 Ensure balance between vocabulary and
sentence structure work (colour-coded
sentences) and other genres across classes

- Comprehension for language- Make sure
language is used functionally, for example
in phonics- ‘m a t’, can pupils find a mat?

- Create long-term plan for classes to ensure

complete coverage of both fiction and non-
fiction texts
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Pre-cursors to writing

Getting pupils ready to write:

Warm-up before extended periods of
writing

Correct posture and alignment when
ready to work

A range of writing tools available and
appropriate writing support (assessed if
necessary)

Hand-writing (and pre-writing skills)
intervention programme to be developed

Continuous provision areas always
accessible and motivating



Evidencing reading and writing

- Ensure pupils are given opportunities to
create on different pathways e.g. typing,
writing, recording

- To ensure consistent teaching of pre-
writing opportunities across classes,
make sure sessions are clearly timetabled
and evidenced appropriately for each
pupil (e.g. fine motor and phonics)

- More teaching involvement with phonics
sessions to ensure assessment (S accurate

- Maintenance of a whole-school tracker
for phonics



Maximise the
cross-curricular approach
and ownership of work

- Give all children a chance to take
ownership and label, recognise
and reflect on their work

- Utilise opportunities for reading
and writing in subjects such as
Science and Music




Phonological awareness

- Pre-phonics- More explicit teaching needed of phonological awareness

- Phonological awareness is the steppingstone to being able to read, children
will begin on this level before they are ready for phonics teaching

Children will progress through the following
skills:

Sound detection and location

Sound discrimination (Recognising and
identifying sounds)

Phoneme isolation (Recognising alliteration,
similar sounds, rhyme)

Blending and Segmenting Phonemes orally
(Syllables, blending sounds)




Training and Moderation

Phonics Champions- Weekly
meetings to discuss the impact of
phonics in school, delivering
training to existing staff to develop
engaging teaching methods and
moderate effectiveness of practice

Stepping-stones (to writing)-
Working group to develop a
suitable pre-writing scheme,

taking children from basic
body awareness to legible
handwriting

CPD Cycle- Up to date training for
existing staff and new starters to
ensure consistent quality first
teaching, as well as opportunities to
observe best practice. Skills audit
completed each year to address any
gaps in knowledge






The following documents and
guidance have been used to inform
judgements and develop fundamental
teaching practice:

The reading
framework

Teaching the foundations of literacy

July 2021

Education
Endowment
Foundation

AR

PREPARING FOR LITERACY
Improving communication, language
and literacy in the early years



https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/collections/national-curriculum

‘Lockdown’ Literacy

Whilst Covid-19 had a huge impact on schools, we want to celebrate
the success of making sure that children at Highbury School had ample
opportunities to access the Literacy curriculum. Staff ensured that
pupils were continuingly developing skills and no opportunities were
missed throughout this time, this was done through:

Virtual 1:1 phonics sessions

See & learn support for parents and 1:1 Zoom interventions
Sensory stories for groups and resource support for parents

Fine motor skills sessions and activities sent home

Learning packs home- Including appropriate writing and reading -
resources (symbols, mark-making tools etc.) Phonics Soup

Story-time- Read by different adults across school

Utlising objects found at home to engage in core Literacy skills such as
‘mark-making’ and ‘Sensory play’ .

Explicit teaching of Literacy through a topic-based approach related to ’F
real world and functional opportunities e.g. ‘going outside’ ‘cooking at s
home’ -

.re_geifig on a bear hunt




Everybody is a genius. But if you
judge a fish by its ability to
climb a tree, it will live its whole
life believing that it is stupid.

— Albert Einstein




