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Vision
Alexander McLeod Primary is committed to providing Quality First Teaching and a fully inclusive environment as a basic entitlement for all learners.  As a school we value the needs of all learners and foster a positive attitude towards pupils with additional needs.  We aim to teach all learners how to build on their strengths and support them to address their barriers to learning, so that they are empowered to be the best that they can be.  
In February 2019, we opened our first provision (formally known as Pear Class) in response to a number of pupils who were finding it extremely challenging to access mainstream teaching and learning due to a significant delay in their social communication and language skills. Alongside this, some also had a diagnosis of Global Developmental Delay and/or Autism Spectrum Disorder. In November 2024, in response to an increase in the number of children attending our school who are nonverbal* or with very limited/no functional communication skills, we expanded our provision offer to two rooms (‘Blossom’ and ‘Clover’) and ‘The Meadow’ was opened. Our vision is to support those attending to develop their language and social communication skills, and executive functioning skills in the provision, to a level where they can transfer these to their mainstream class and be successful long term in education.    
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At Alexander McLeod, we strongly believe that no child should be expected to change their ‘shape’ and that it is the role of educator to adapt the provision to ensure that every child’s individual needs are met and that they can achieve success.  Adaptations have been made to the learning environments as we are aware that for some children, providing access to a quieter environment with less districtions and environmental triggers can be highly beneficial and lead to reduced sensory avoidance and more access to learning.  
McNiff (2005) stated “Good practice means constantly monitoring, evaluating and changing as appropriate” (2005:53).    This is reflected daily in The Meadow which is a highly modified learning environment and utilises a bespoke, individualised teaching approach.  Staff in the provision work together with outside agencies to ensure that they are clear about all children’s starting points and future goals.  Mrs Jackman sets the work for the all children attending The Meadow, based on their individual starting points and uses on-going assessment to further inform this. 

The Team
The Meadow is overseen on a daily basis by Mrs Jackman, with support from the Assistant Headteacher for Inclusion, Mrs Bailey. Ten LSAs are deployed, five in each room to support the children on a day-to-day basis. The school’s Local Authority-appointed Speech and Language Therapists, the school’s ASD Outreach worker and Educational Psychologists, alongside other relevant professionals as needed, all make regular visits to monitor and further advise staff.


Criteria
All children attening the Meadow have significant delay in their functional communication skills.  This may present as a child who has impaired ability to effectively express their needs, desires and thoughts to others.   The children attending the provision may also be experiencing difficulty with joint attention and may not be responding to words or gestures (like pointing to something), or may seem like they don’t hear or are ignoring what is said to them.  In addition, a child may have a diagnosis of ASD, or be on a waiting list for an ASD assessment.  They may have a diagnosis of global delay, or be identified as having complex needs. However, lack of a diagnosis does not preclude a child from being offered a place. Suitability is based on type and level of need.
Some children in the provision will have an Education Health and Care Plan, but again this is not essential. A child may have an EHCP in progress or the school may still be gathering evidence with a view to applying for one. As all the children in the provision have a high level of need, this would be expected.  
The Meadow is funded by the school and is only open to pupils at Alexander McLeod.    The maximum number of children in each room is 9 children, supported by 5 adults.  Requests for placement may come from outside agencies already involved with the child, for instance a Speech and Language Therapist, an Educational Psychologist or ASD Outreach worker. Parents can also request a place or the Assistant Headtecher for Inclusion and school staff may recommend it as the best form of support for a particular child. Parents are consulted before a child starts in the provision and the rationale explained.  
Some of the children attending our provision are from our Reception cohort.  Although we are aware that the EYFS promotes teaching and learning to ensure children's 'school readiness' and gives children the broad range of knowledge and skills that provide the right foundation for good future progress through school and life, we also acknowledge that recent research demonstrates that for children with suspected language it is beneficial for them to receive intense language support at the earliest opportunity. Also, the critical period for language acquisition is significantly shorter in autistic children compared to typical children and therefore early intervention can therefore again be beneficial. 
Length of time in The Meadow
The Meadow is designed as a short-term intervention for pupils, typically lasting no more than three terms. Regular review meetings are held every 6-8 weeks, involving parents, staff, and any other professionals working with the child. These meetings assess progress and decide on the next steps in the child’s development. If a child has an Education, Health, and Care Plan (EHCP), it will be reviewed annually, in line with legal guidelines. Parents can request interim meetings at any time if needed.
If, after three terms, a child is still unable to access the mainstream curriculum effectively, the school will discuss the possibility of applying for a Special School placement with the parents. This would provide more specialized, long-term support unless there is clear evidence of significant progress.
Lunch is provided within The Meadow if the child is unable to manage the main dining area independently. Other pupils not attending The Meadow may also join the group. For outdoor play, children can either use the main playground if they are comfortable, or they may access a sensory-friendly, enclosed area with appropriate resources if the larger playground feels overwhelming.
What does learning look like for those attending The Meadow?
The Meadow classes have a high ratio of staff to pupil which reflects the high level of need of pupils attending the provision.  Throughout the day the children undertake a range of activities with a focus on social and communication and language skills.  Most activities take place as a group but children also spend some dedicated time at their workstation working with an adult on individualised and tailored learning activities. 
The structure of the day at The Meadow is carefully designed with a variety of interventions tailored to meet individual targets set for each child, both by the school and any external professionals involved. These interventions focus on several key areas of development, including executive functioning, speech and language skills, and fine motor abilities. Additionally, the program promotes essential social skills such as listening, attention, turn-taking, and overall social interaction.
While some pupils may receive support throughout the day in The Meadow, for most, a central component of the day is the balance between targeted support and inclusion in the mainstream classroom. Each child spends time in their mainstream class, with opportunities for integration being strategically planned in collaboration with their class teacher. These lessons are identified through ongoing discussions with the child’s class teacher and are carefully monitored. In both The Meadow and their mainstream class, the curriculum is highly differentiated to meet each child's individual needs and abilities.Pupils may also participate in whole-school activities, such as collective worship or educational visits.  The approach fosters an inclusive environment where children can thrive, develop skills at their own pace, and still feel part of the broader school community.
The learning environment
A mainstream classroom environment can be over-stimulating and overwhelming for some children. The busy, often noisy, bustling nature of the room and walls full of colourful displays can actually be unsettling, as it provokes a ‘sensory overload’.
The Meadow classrooms, in contrast, have minimal visual stimulation. Black and white visual symbols are used for the class visual timetable, for the workstation areas, First and Then/Now and Next boards.  Coloured pictures may be used for Picture Exchange Communication books (PECs) and choosing boards to aid motivation.  
Each room has some distinct areas. There is an area for workstations and a carpet area for whole class sessions such as Story Box and Attention Autism. There is a quiet reading area, a low arousel role play area and a small world area. Both rooms have access to a sensory room and a calming room.   
The role of parents
We recognise that in order for children to achieve their full potential, the role of the parent and carer is vital. Parents and carers need to be well informed of the provision and be invested in its aims. Parents play a crucial role in their child’s success and we endeavour to ensure that the parents voice is central. We treat all parents consistently and with respect. 
Each child in Th Meadow Class have a home school contact book to ensure clear lines of communication at all times.  Parents also receive verbal feedback daily. Parents are encouraged to visit their children in the provision frequently.  We operate an open door policy.  
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