 Implementation Audit for MFL (French)

	Key questions
	How will you address this?

	
(i)Teachers have expert knowledge of the subjects that they teach and, where they do not, they are supported to address these gaps so that pupils are not disadvantaged by ineffective teaching 

	
MFL is led by H. Bettles who is trained as a language specialist. She keeps up to date with developments in primary languages and attends Trafford MFL network meetings. Classes in Y5 and some Y6 are taught by H. Bettles. Y3, Y4 and Y6 content is delivered by class teachers and assistants. Class teachers are provided with the resources from the Primary Language Network Video2Teach scheme which includes video files to ensure pronunciation is accurate. ‘Emilie’, a native French speaker, guides the classes through vocabulary and grammar as the teachers pause the videos for appropriate games and activities. The scheme provides detailed lesson plans linked to ready-made resource templates and audio recordings of stories and rhymes read by a native speaker. Non-specialist teachers have had the opportunity to observe lessons delivered by H. Bettles and are always welcome to discuss lesson plans and delivery. CPD and upskilling is available through the Primary Languages Network hub.  A Staff audit is taken throughout the year to track teacher confidence. 


	
(ii)Teachers enable pupils to understand key concepts, presenting information clearly and promoting appropriate discussion 

	
This is clearly guided by the Primary Languages Network which has been mapped out on the MFL LTP. 
Teachers are responsible for pacing learning. Following a spiral curriculum, children revisit language often to ensure it ‘sticks’. Teachers make sure they spot any gaps in understanding and address these before moving on. They also provide opportunities to offer appropriate challenge to stretch understanding. 

	(iii)Teachers check pupils’ understanding effectively, identifying and correcting misunderstandings 


	It is expected that formative assessment in each lesson informs the planning and teaching of subsequent lesson plans. Feedback is immediate and verbal so that misunderstanding is corrected along the way. Many techniques are used to correct and fix language without a child feeling singled out and losing confidence, for example ‘chorusing’ words and phrases as a class/by group or peer assessment. 

	(iv)Teachers ensure that pupils embed key concepts in their long-term memory and apply them fluently 
	‘Fixing of Language’ is central to language development. At KR we have carefully considered the amount and complexity of language taught is appropriate and have moved away from topic based (usually vocabulary heavy) planning. Our choice of vocabulary ensures exposure to all the key phonic sounds and ability to build sentences using grammatical knowledge. The LTP allows for multiple points to revisit language, skills and understanding. There is a clear progression of skills (including progression of grammar) which allows previous learning to be reinforced and then built on, fixing it in long term memory. 

	
(v)The subject curriculum that classes follow is designed and delivered in a way that allows pupils to transfer key knowledge to long-term memory; it is sequenced so that new knowledge and skills build on what has been taught before and towards defined end points 

	
Lessons are underpinned by the requirements of the National Curriculum and the outcomes that are outlined for the end of Key Stage 2. Y6 allows for consolidation in line with these requirements to ensure that at the end of the programme of study all pupils are ‘High School Ready’ in terms of not only specific language knowledge (French) but also language learning skills and intercultural understanding. 

	
(vi)Teachers use assessment to check pupils’ understanding in order to inform teaching 

	
Formative assessment is continually used in class. The initial stages of language learning are heavily weighted towards listening and speaking skills (see language progression: L-S-R-Wr) therefore the majority of evidence of children’s understanding is not recorded in exercise books. This is way hand over conversations at the start of the year are essential to help staff to know of any misunderstanding in knowledge/maturity level of pupils.

	
(vii)Teachers use assessment to help pupils embed and use knowledge fluently, develop their understanding, and not simply memorise disconnected facts. 
	
Self and teacher assessment is used at the end of each topic, as guided by the SoW.
Formative assessment used throughout
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Element

Implementation

(U]

Teachers have
expert
knowledge of
the subjects
they teach

Key Questions

Is there evidence that teachers are.
enthusiastic about the subject they are
teaching and is thisimpacting positively
on the pupils?

Does the teaching take account of
how the brain develops concepts?

Are teachers proactive in idenifying
opportunities for pupils o se their
knowledge across different subject
domains?

Do the learning sequences at the point
of delivery enable pupils to develop
increasingly more sophisticated levels
of thinking from concrete fo
application, analysis and creativity in
and across subject domains?

Can teachers give examples of how
talentis recognised in and across
subject domains and explain how the
curriculum has been modified to ensure
that individual falent is developed both
in school, in the extended curiculum
and, where appropriate, through
signposting fo organisations within the
community?

How does the teaching show that the
principles of metacognition are woven
info the cuniculum so that pupils
develop skills of self regulation and how
they can contribute fo the learning of
othersz

What it looks

O Teachers mofivate their pupils because they
highly enthusiastic about the subject they
teach. They inspire their pupils and almost
demand the same level of enthusiasm as
they show themselves.

O Their knowledge of the subject is such that
they are quick to identify any barriers to
leamning and can provide pupils with the
necessary support to help them overcome
their difficulties.

O Teachers are able fo pick up
misconceptions quickly because they have
excellent knowledge of their subject.

O Itisclear that the teachers have taken
account of the latest research info teaching
and leaming methods and individual
subjects and are applying systems that
focus heavily on improving learning.

O Teachers are encouraging pupils fo raise
their own questions and this is builtinfo the
activifies that pupils address.

O Teachers maximise opportunities for pupils fo
learn collaboratively and have high
expectation that pupils know how fo learn
together.

O Teachers are able fo challenge the most
able of pupils and fake fime to engage:
them in additional fasks that further their
knowledge but also enthusiasm for the
subject.
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(iit)

Teachers check
pupils’
understanding
effectively,
identifying and
correcting
misunderstandings

Key Questions

How effective are teachers at
identitying pupils’ barriers to
leaming?

Are teachers quick enough fo
recognise where misconceptions
may be evident in pupils’
learning?

Is feedback in all subjects
precise and pertinent fo infended
outcomes?

How effective is peer assessment
used to help support pupils’
understanding and
misconceptions?

Does feedback relate directly to
the concepts being developed
and therefore, able to support
rapid progressz

Is there evidence in books fo
show that learning pathways
have been adjusted in the light of
pupils’ developing knowledge
and understanding and this is
consistent in all subjects?

What it looks

0 Inalllessons there is a high expectations
that pupils’ misconceptions are picked
up quickly and that staff work at ensuring
they overcome their difficulties.

0 Teachers continually focus on the bariers
to learning by asking pupils fo tell them
what it Is that makes the leaming difficult
nor complex.

0 Teachers have a clear sequence of
learning outlined so that they can help.
to understand where pupils are finding
the learning difficult.

0 Leaders have taken full account of the
latest research into feedback and have
adapted the school’s approach fo
feedback accordingly.

0 Inline with the latest research, pupils play
a major role in identifying their own errors
and in making amendments
accordingly.

0 Teachers are quick to recognise the.
difference between genuine
misconceptions and careless errors.

0 Peer assessment is a regular feature of
the classroom, with pupils being
coached o be critical friends.
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Teachers
present key
concepts
clearly and
invite
appropriate
discussions

Key Ques

ns

Is the teachers’ delivery sirong
enough fo encourage pupils fo raise
their own questions?

Does the delivery of the curriculum
ensure that teaching models
effective leaming both in core
knowledge and in metacognitive
strategies?

Is the feaching based upon deep
subject knowledge fhat franslates
increasingly complex concepts info
a series of coherent steps for the
leamer?

Teaching ensures that pupils are
offered appropriate challenge
through choice that is relative to the:
stage of conceptual understanding
within and across subject domains?
Is effective use of appropriate
questioning to develop thinking an
embedded feature of the feaching
and leaming programme at every
stage?

Are pupils well-motivated and is
there a fangible level of high
expectation from both adulfs and
pupils?

What it looks like

O Teachers balance the need fo infroduce

new leaming with summarising previous
learning through short, sharp but relevant
plenaries.

Teachers break down new leaming info
manageable parts which helps the learners
1o understand the main concepts.
Teachers are keen on helping pupils fo
become more effective and efficient
leamners as well as imparting important
knowledge.

In this way. principles such as metacognition
is used well o help pupils to be more:
effective leamers.

There is every encouragement for pupils to
explain their understanding by working in
small groups when it is appropriate but also
within a full class situation.

Teachers’ questioning is excellent and
demands greater level of thinking from the
pupils, this is feature of the teaching and
leamning.

Teachers are able o explain complex
conceps in such a way that all pupils are
able to follow the lesson.

Teachers encourage pupils o explain their
understanding fo others on a regular basis
5o that they can monitor if pupils have
understood fully the learning being
imparted.
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Teachers
ensure that
pupils embed
key concepts
in their long-
term memory
and apply
them fluently

Key Questions

How have feachers identified the
sticky’ knowledge that pupils
should fake with them at the end of
different topics or themes?

How do teachers attempt fo identity
what pupils now know that they
didn't before the leaming started?
Can pupils recall understanding of
prior knowledge and can fransfer
this into unfamiliar contexts in order
1o access new leaming?

Is the curriculum mapped and
fimetabled appropriately in order fo
ensure that sufficient fime is
allocated to the acquisifion of key
aspects of knowledge and
understanding across the whole
curriculum within each Key Stage?
Does the curiiculum delivery
maximise opportunity for enquiry.
including pupikinifiated enquiry2
How do pupils arficulate how they
have used metacognition strategies
1o support their leaming and can
they give examplesin a range of
subjects?

What

O The school has adopted the term ‘sticky
knowledge’ or another appropriate ferm fo
help pupils recognise he knowledge that
they should take with them through the rest
of their life.

O Subject and/or phase leaders have faken
fime fo identify what key knowledge needs
10 be taught for all subjects and have set
them out against year group expectations
so that staff are clear about what should be
taught each in each year group.

O The task of getfing pupils to identify what
they now know that they didn’t know
before the leaming started is a regular
feature in every classroom.

O There is sirong focus on prior leaming, where
appropriate, both in ferms of individual
lessons and across themes in general. For
example many lessons start with a brief
plenary of what had been covered fo date
and themes link areas where possible, e.g..
how the Romans helped fo move Britain on
since the Stone Age.

O Reflection s a regular part of the curriculum
mapping with pupils being asked to reflect
on their leaming on a regular basis.

O The format of the refiection is changed
regularly fo allow pupils to develop their
own ideas and fo think more deeply.

looks
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(vi)

Teachers use
assessment fo
check pupils’
understanding

Key Ques

ns

Do teachers use feedback
effectively o help deepen pupis’
understanding and knowledge?
Are teachers clear about what itis
they want the pupils fo leam, and
fransfer fo their long-term memory2
What are the expectations in
relation fo formative and summative
assessment and is this being applied
appropriately?

Are pupils able fo arficulate how
they leam and what strategies they
use o overcome challenges?

Do pupils give examples of how
they have been engaged in the
decision making around
spontaneous modification of the
curticulum in response to their
interests and developing learning
needs?

Do pupils understand how this has
confributed fo accelerating their
leamning and adding substance to
itz

What it looks like

Q There is a strong focus on pupils’
‘keeping up’ not ‘catching up’ when it
comes fo feeding back to pupis.

Q There is a huge expectation that pupils
are not allowed o slip behind and this
forms an important part of the feedback
policy.

0 Teachers identify learning objectives for
each lesson but also for sequence of
learning so that pupils are left in doubt
about what expectations are across a
theme as well as within an individual
lesson.

Q Pupils talk with some authority about how
they learn best and how they modify
activities, when appropriate, o help
them learn well.

Q Pupils are able fo talk about occasions
when they, as part of a small group,
have been provided with a challenge fo
‘champion’ an aspect of their learning
for others.

Q Inthe main, pupils have been provided
with a choice as fo which aspect they
will ‘champion’ so that their personal
inferest can be met.
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Teachers
enable pupils
to transfer key
knowledge to
long-term
memory,
sequence the
learning and
ensure that it is
building
towards the
defined end
points

Key Questions

Are teachers clear about the end
point of the leaming sequence they
are delivering?

Are teachers capable of making
adjustments if it is apparent that
pupils are not on course fo reach
the identified end point?

Are end point linked clearly to the
National Curiculum or other agreed
curiculum?

Do teacher fully understand the
difference between short and long
term memory when it comes fo
leaming opportunities?

Do pupils books indicate that the
delivery of the curriculum has
supported and ‘scaffolded” leaming
appropriately so that the rate of
progress fowards age related
expectations in all subjects is
evident over fime?

Are individual lessons set within a
clear sequence of leaming so that
pupils access leaming on a day-to-
day basis within a cohesive and
meaningful joumney?

What

0 Allteachers know what the main focus
of the leaming is as the end points have
been set out with support from phase
and/or subject leaders.

0 The National Curriculum has been use
das a central reference point to
determine what the end points are.

0 Teachers are quick to make adjustments
to their plansif they find that pupils are
struggling with a concept or that they
are finding things easier than
anticipated.

0 Teachers are clear about the difference
between pupis recaling knowledge
close to the point of teaching and pupils
taking knowledge with them through life.

0 Evidence in books clarifies that pupils are
making steady progress towards the age
group expectations.

0 Teachers' long, medium and short term
plans show that the needs of pupils have
been taken info account and that their
progress is sequenced appropriately.

Q Pupils can falk with confidence about
their learning journey indicating jhow
they have acquired new knowledge and
how they have made progress.

looks |
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(vii)

Teachers use
assessment fo
help pupils
embed and
use
knowledge
fluently,
develop their
understanding,
and not simply
memorise
disconnected
facts

Key Questions

Does the teaching enable pupils fo
recall understanding of prior
knowledge and fransfer this info
unfamiliar contexts in order fo
access new leaming?

Do pupils falk with understanding
about the choices they make in
selecting fasks of appropriate
challenge relative fo their stage of
development?

Do outcomes in books show that
appropriate fime has been
allocated to the development of
knowledge and understanding of
key aspects in all subjects over
fime?

Is the feaching effectively
accounting for the development of
metacognifive sirategies at the
point of learning and is this is a well
embedded feature?

How does the teaching show that
account has been made of
hooking back to prior knowledge
and experiences and the teaching
of active memory skillsz

What

O Most new themes will be infroduced by
linking it fo an aspect of learning already
covered.

Q There is a strong focus on ‘what pupils
think they already know’ and ‘what
questions they have about the new
leaming’.

0 Thisis also the case for new vocabulary
they are to meet.

0 Teachers use ‘knowledge mats’ or
something similar to help pupils identify
new vocabulary they are likely to meet
and fo outline the sticky knowledge they
are expected fo learn.

0 Pupils are able o talk with great
authority about what they have learned
and how the new learning relates o
previous learning and supports new
leamning going forwards.

0 Pupils are expected to raise questions,
act as critical friends, know how to work
collaboratively and be able fo reflect on
their learning, using effective methods
when doing so.

looks like
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