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Kings Road Pupil premium strategy statement
2023/24

This statement details our school’s use of pupil premium (and recovery premium for
the 2023 to 2024 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within
our school.

School overview

Detail Data
School name Kings Road Primary
School
Number of pupils in school 667
Proportion (%) of pupil premium eligible pupils 29.09% (194 pupils)
Academic year/years that our current pupil premium 2021/2022, 2022/23 to
strategy plan covers (3 year plans are 2023/2024
recommended)
Date this statement was published December 2023
Date on which it will be reviewed December 2024
Statement authorised by D Morgan
Headteacher
Pupil premium lead D Morgan
Headteacher
Governor / Trustee lead Ayesha Ahmed
Link Governor

Funding overview

Detail Amount

. . . . . . £242,985
Pupil premium funding allocation this academic year

. . . . . £ 24,215

Recovery premium funding allocation this academic year
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £ 267,200

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

When making decisions about using Pupil Premium funding it is important to consider the
context of the school and the subsequent challenges faced. Research conducted by the EEF
should then be used to support decisions around the usefulness of different strategies and their
value for money.

Our intention is that all pupils, irrespective of their background or the challenges they face,
make good progress and achieve high attainment across all subject areas. The focus of our
pupil premium strategy is to support disadvantaged pupils to achieve that goal, including
progress for those who are already high attainers.

Common barriers to learning for disadvantaged children can be; less support at home, weak
language/vocabulary development and communication skills, lack of confidence, more frequent
behaviour difficulties, attendance and punctuality issues and other vulnerabilities. There may
also be complex family situations that prevent children from flourishing. The challenges are
varied and there is no ‘one size fits all’.

At Kings Road, we are determined to move forward with our ambition of ‘Excellence without
Compromise, in every area’, which includes our disadvantaged children via the Pupil Premium
Pledge. Quality First teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. We believe this will have the greatest impact
on closing the disadvantage attainment gap and support our non-disadvantaged pupils at the
same time.

We will ensure that all teaching staff are involved in the analysis of data and identification of
pupils, so that they are fully aware of strengths and weaknesses across the school.

Our ultimate objectives for disadvantaged pupils are:

v" To narrow the disadvantage attainment gap between disadvantaged and non-
disadvantaged pupils

v For all disadvantaged pupils in school to make or exceed nationally expected rates of
progress

v" To support our children’s health and wellbeing to enable them to access learning at an
appropriate level

We aim to do this effectively through:

e Ensuring that teaching and learning opportunities meet the needs of all of our pupils

e Ensuring that appropriate provision is made for pupils who belong to vulnerable groups,
this includes ensuring that the needs of socially disadvantaged pupils are adequately
assessed and addressed

¢ When making provision for socially disadvantaged pupils, we recognise that not all
pupils who receive free school meals will be socially disadvantaged

e We also recognise that not all pupils who are socially disadvantaged are registered or
qualify for free school meals. We reserve the right to allocate the Pupil Premium
funding to support any pupil or groups of pupils the school has legitimately identified as
being socially disadvantaged.

e Targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils

e Ensuring disadvantaged pupils are challenged in the work they are set




Acting early to intervene at the point any need is identified

¢ Fulfilling the promise of our pupil premium pledge to accelerate progress
Adopting a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve

e Support payment for enrichment activities and educational visits. Ensuring children
have first-hand experiences to use in their learning in the classroom

e Provide enrichment activities/experiences in each class across the school per half term
Extend PE provision through extra-curricular activities

e Enable children to learn a musical instrument

This list is not exhaustive and will change according to the challenges, needs and support
required for our disadvantaged pupils. This will be based on solid formative and summative
assessment when making decisions about the impact of the disadvantage.

We have developed our Ignite curriculum through a number of drivers that are designed to help
children overcome barriers to learning. These barriers can be more prevalent amongst our
disadvantaged pupils.
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Our Pupil premium pledge uses enrichment as another route for us to enhance the
experiences of all pupils at school including pupil premium through quality engagement
in conversation to develop language and vocabulary skills.




B PPP (Enrichment)

At Kings Road we ensure that all PP children receive at least 1.5 hours extra English or Maths
input each week. We call this our "Pupil Premium Pledge.” As part of this pledge we will ensure
that all PP children also experience the enriching experiences below—in addition to the experi-

ence we will ensure that each PP child will have the opportunity to engage in conversation that

may develop their language and cognitive understanding during the activity.
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Vocabulary & language — understanding of specific vocabulary in the
curriculum including reading (84.11% EAL 561 pupils)
Assessments, observations and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Reception through to KS2
and in general, are more prevalent among our disadvantaged pupils than
their peers.

2 Phonics & reading
Assessments, observations and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics than
their peers. This negatively impacts their development as early readers
and acts as a barrier to pupils accessing the full curriculum and achieving
the highest levels of attainment.

3 Poor parental engagement in school and at home for disadvantaged
compared to non-disadvantaged pupils

4 Attendance and punctuality issues including pupils that are persistently
absent

5 Significant attainment gap in all subjects compared with non-
disadvantaged pupils in all phases

6 Significantly lower attainment than non-disadvantaged pupils during the
Covid 19 pandemic

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy
plan, and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved oral language skills and Assessments and observations indicate
vocabulary among disadvantaged pupils significantly improved oral language

among disadvantaged pupils. This is
evident when triangulated with other
sources of evidence, including
engagement in lessons, book looks and
ongoing formative assessment

Improved reading attainment among KS2 reading outcomes in 2024/25 show
disadvantaged pupils at the end of KS2 that more than 83% of disadvantaged




pupils met the expected standard. (This is
compared to 2019 data outcomes).

24/25 Reading exp PP = 75% - intended
outcome is not met.

Improved maths attainment for
disadvantaged pupils at the end of KS2

KS2 maths outcomes in 2024/25 show
that more than 83% of disadvantaged
pupils met the expected standard. (This is
compared to 2019 data outcomes).

24/25 maths exp PP = 68% - intended
outcome is not met.

Improved phonics outcomes for
disadvantaged pupils

EYFS & KS1 phonics outcomes in
2024/25 show that more than 80% of
disadvantaged pupils met the national
standard. (This is compared to 2019 data
outcomes)

24/25 Phonics Y1PP = 90% (6% above
national standard 84%) - Intended
outcome is met.

24/25 Phonics Y2 PP resit = 95%

Improved GLD outcomes for
disadvantaged pupils (pupil premium
enrichment pledge)

EYFS GLD outcomes in 2024/25 show
that more than 72% of disadvantaged
pupils met the national standard
(compared to 2019 national data as KR
data was low).

24/25 EYFS PP GLD = 38% - intended
outcome is not met.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils

Sustained high levels of wellbeing from
2024/25 demonstrated by;

e (ualitative data from pupil voice,
pupil and parent questionnaires
and teacher observations

e asignificant increase in
participation in enrichment
activities, particularly among
disadvantaged pupils

e a significant increase in parental
engagement in school and at
home, particularly among
disadvantaged pupils

To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils

Sustained high attendance from 2024/25
demonstrated by;

e the overall absence rate for all
pupils being no more than 3.9%
(2019 KR data) and the
attendance gap between
disadvantaged pupils and their
non-disadvantaged peers being
reduced

e the % of all pupils who are
persistently absent being below
8.5% (2019 KR data) and the gap
between disadvantaged pupils and




their non-disadvantaged peers
reduced

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium

funding) this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £10,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Training CPD given to TA’s for QFT when supporting 1,2,5,6

Tuesdays pupils in class or in targeted interventions.

This year 23/24 involves online training in mental
health to further support pupils.

EEF recommends that school’s focus their pupil
premium on supporting high-quality teaching.

Staff CPD High quality staff CPD is essential to follow EEF 1,2,5,6

Includes ECT principles. This is followed up during staff

training & meetings, INSET and wider opportunities. We are

development part of the TTSA and have 3 SLE’s in school.

This includes support for our ECT & RQT’s.
Ensuring an effective teacher is in front of every
class is a key ingredient to the success of our
school and is a key priority for all pupils including
PP.

EEF recommends that school’s focus their pupil
premium on supporting high-quality teaching.

Language & ‘Closing the Vocabulary Gap’ — Alex Quigley. 1,2,3

Vocabulary Book purchased for staff training to develop

CPD/resources knowledge and understanding

EEF recommends that school’s focus their pupil
premium on supporting high-quality teaching.

Embedding Evidence suggests that oral language

dialogic activities | interventions, including dialogic activities such as

across the high quality classroom discussion, are inexpensive

school to implement with high impact on reading.

curriculum. Oral language interventions / Toolkit Strand

These can /Education Endowment Foundation/ EEF

support pupils to

articulate key

ideas,

consolidate

understanding

and extend




vocabulary.
(SDPA2)

Utilise
‘Welcomm’
alongside this in
EYFS and
deploy speech
and language TA
across EYFS
facilitate oral

language
interventions &
discussion
White Rose Enhancement of our maths teaching and 5,6
Maths resources | curriculum planning in line with DFE and EEF
guidance.
Enhancement of Investment of new books to support the EEF 1,2,3
EYFS/KS1 research.
reading books to
secure phonics Phonics pass PP pupils = 75%
teaching for all Phonics pass non-PP pupils = 81%
pupils.
GLD PP pupils = 12%
GLD non-PP pupils = 22%
heasure PP School PP Result | School
Result Result 2019 Result
20121 2021 2019
K52
Reading- EXP 545 72% B3% B55%
~ Reading- HS 27% 41% 17% 17%
2 Writing- EXP 32% bd% 83% 83%
Writing- H3 155 26% 37% 32%
hiaths- EXP 455 B8% B3% B
Iiaths HS 12% 26% 13% 20%
K51
Reading- EXP (S 71% 53% 73%
Reading- HS 33% 39% 32% 563
E Writing- EXP 58% bd% 53% B7%
Writing- H3 2% 7% 0% 29%
hiaths- EXP B5% 709% B9% BE
Iiaths HS 27% 43% 11% 415%
Purchase of a Phonics approaches have a strong evidence base | 1,2,3
DFE validated that indicates a positive impact on the accuracy of
systematic word reading (though not necessarily
Synthetic comprehension), particularly for disadvantaged
Phonics scheme pupils.
Full renewal due | Phonics/Toolkit Strand/ Education Endowment
April 22 Foundation/ EEF
Enhancement of DFE non-statutory guidance produced in 5,6

our maths
teaching and
curriculum
planning in line
with DFE and
EEF guidance.

We will provide
high quality CPD

conjunction with the National Centre for
Excellence in the Teaching of Mathematics,
drawing on evidence based approaches.
Maths guidance KS1 and 2.pdf
(publishing.service.gov.uk)

EEF guidance is based on a range of the best
available evidence:




(‘create a
consistent
calculation
approach
nursery to y6’' &
‘Devise a
bespoke
calculation
approach for our
school’)

Improving Mathematics in Key Stages 2 and 3

Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost: £200,000

programme
23/24 (NTP)

‘Catch up’ teacher
financed to deliver
high quality
interventions,
particularly those

has been most
affected during
lockdown, including
disadvantaged pupils

pupils whose learning

tuition package focused on English and
maths.

Small group tuition targeted at specific
needs and knowledge gaps. This
approach will enable us to focus
exclusively on an allocated number of
learners. Intensive tuition will be used to
support pupils whose education has
been most impacted by the pandemic
including disadvantaged and vulnerable
pupils to accelerate learning in maths
and English.

One to one tuition / EEF
(educationendowmentfoundation.org.uk)

Small group tuition / Toolkit Strand /
Education Endowment Foundation / EEF

Activity Evidence that supports this Challenge
approach number(s)
addressed

National tutoring 15 hours of tuition per pupil receiving a 25,6
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Targeted reading
intervention.

‘Beanstalk readers’

As a school we are acutely aware of the
need to close the gap in attainment
between PP and non-PP. Data from 2019
compared with post-Covid data from
2021 shows that, particularly in KS2 the
gap between PP and non-PP is
becoming wider.

One to one tuition / EEF
(educationendowmentfoundation.org.uk)

1,2,5,6

Targeted intervention
through the

Pupil Premium
Pledge PPP &
enrichment activities

*The cost to school of an
average TA is £555 per hour
per year. This figure has been
used to calculate the
costings.

Total Cost approx
£157k

e Every PP pupil will receive 1.5
hours per week, per pupil
focused intervention and support
in the classroom. Progress will
be measured using KR’s internal
tracking system.

e Intervention Impact record will be
updated after each session to en-
sure misconceptions and/ or
next-steps are recorded and
planned for.

¢ PP interventions groups to be
closely monitored by AHT’s.
AHT’s will meet with the adult de-
livering the intervention sessions
(1xTuesday afternoon per term)
to facilitate reflection, re-focusing
and ensure progression

e Stretch and challenge

Enrichment activities

We will develop the breadth of real-life,

first hand experiences that all of our

pupils have including PP pupils.

¢ Develop our PPP with the introduction
of our PP enrichment programme- a
minimum of 6 additional real-life activi-
ties that PP pupils will be immersed in,
with a focus on high quality dialogue &
conversation

® Prioritise a certain number of
extra-curricular experience
places for PP pupils 25% of clubs

1,2,3,5,6

T20 strategy targeted
intervention

Tuition targeted at specific needs for the
lowest attaining 20% of pupils whose
learning has been most impacted

EEF supports targeted academic
support

1,256

Purchase of a
programme to
improve listening,
narrative and
vocabulary skills for
disadvantaged pupils

Oral language interventions can have a
positive impact on pupils’ language
skills. Approaches that focus on
speaking; listening and a combination of
the two show positive impacts on
attainment:

11




who have relatively
low spoken language
skills. (Welcomm
and Primary
Welcomm)

Oral language interventions / EEF
(educationendowmentfoundation.org.uk)

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £50,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Embedding The DFE guidance has been informed by 3,4
principles of good engagement with schools that have
practice set out in the | significantly reduced levels of absence and
DFE’s persistent absence.
Improving School
Attendance advice
Enrichment & experiences for all pupils
School mini bus including PP. This is directly linked to
Lease agreement pupils’ social and emotional learning, to
Y1 £9 800 support our behaviour principles at KR and
’ to target where there is low attendance.
Y2 onwards £6,500
per year
Attendance Social and Emotional learning — 3,4,5,6
Child and family Interventions which target social and
mentor emotional learning seek to improve pupil’s

Appointed to work
with vulnerable
families and improve
parental
engagement (toddler
group, community
events, family
projects) this also
includes;
safeguarding,
supporting social
and emotional

interaction with others and self-
management of emotions, rather than
focusing directly on the academic or
cognitive elements of learning. These
programmes are targeted at pupils with
particular social and emotional needs.

Parental engagement- defined as the
involvement of parents in supporting their
children’s academic learning and overall
experiences at school, including;

¢ Approaches and programmes

We(:Ibelng _ which aim to develop parental skills
75% of funding such as literacy or IT skills
£26,307

Attendance officer
X2

Appointed to
manage school
attendance and
contact low
attenders, complete
first day calls and

e General approaches which
encourage parents to support their
children with, for example reading
or homework

e The involvement of parents in their
children’s learning activities and

¢ More intensive programmes for
families in crisis

12




support families to
raise attendance
and punctuality.
The attendance
officer works in
conjunction with the
child and family
mentor.

50% of funding
£17,538

Attendance contact
plus package £1000

Access to absence
clinics and network
meetings

Attendance pastoral
team developed to
support wellbeing
and attendance

Safeguarding

With the additional increase in social
service involvement, it is essential that we
know our children and can spot triggers
which will affect learning.

The SENCO and ‘Children and Family
mentor’ are working closely with the
attendance officers to support wider
issues related to punctuality and low
attendance.

Improving School Attendance DFE

Contingency fund for
acute issues eg.
extra curricular
activities, travel,
wraparound care to
ensure all children
can attend school
and thrive.

Based on our experiences and those
similar to ours, we have identified a need
to set a small amount of funding aside to
respond quickly to needs that have not yet
been identified.

For example; music opportunities, wider
curriculum opportunities, before and after
school provision, resources, curriculum
enrichment opportunities through ‘Ignite’

All

Logo’d school
jumper/cardigan &
school tie provided
for all FSM children
when they join
school. Other items
of uniform may be
supplied as required
to ensure all children
can attend school
and thrive.

Pupils from lower socioeconomic
backgrounds are less likely to be able to
afford the cost of school uniforms,
particularly branded items.

PP funding supports our disadvantaged
families with school uniform of the most
expensive items.

See —

https://educationendowmentfoundation.

org.uk/education-
evidence/teachinglearning-
toolkit/school-uniform

Total budgeted cost: £267,200
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Part B: Review of outcomes in the previous
academic year 2022/23

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022-23

academic year.

Additional changes to 22/23 statement;

2022/23 pupil outcomes

Pupil Premium attainment (externally recorded data for July 2023) compared

with school result (non-disadvantaged pupils)

Loss of the school mini-bus to develop ‘wider strategies’
Loss of the National Tutoring programme in ‘Targeted academic support’ for
high level intervention for PP pupils due to the lack of additional funding that
was required from the KR’s budget and was facing a deficit.

Pupil Premium
KS2 SATs
Measure PP achaol Comparators (23]
result | Resulr Mat
2023 2023
Read — exp 68% B2% 7%
Reading — higher standard 8% 30% %
Write — exp 79% B9% 71%
Write — Higher standard 24% 39% 13%
Maths — exp 55% B0% 7%
Maths — Higher standard 13% 27% 4%
Re, Wr. ma - exp 53% 72% et
RWM — Higher standard 5% 20% 3%
SPAG —exp B1% 7%
SPAG — Higher standard 45% 0%
K51 SATS
Read — exp 59% 2% BEH
Read — GD 27% 28% 5%
Write — exp 32% 57% B0%
Write —GD 9% 12% 3%
Maths — exp 7% Ba% 1%
Maths — GD 32% 33% 16%
Phonics
¥1 Pass B0% 7o
W2 resit Pass 75%
Foundation Stage
GLD BB% 6T%
Maths screen (Y4) 03%
Pupil Premium Numbers
YR 18 yi | 20 | y2 | 2 ¥4 20 Y& 38
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Comparison of ARE July 2023 for PP pupils (Reading, writing, maths)

Reading
N
Comparative PP at Ex+ Reading ¥i ¥2 Y3 7] Y5 Y6
Summer 2023 69 59 51 57 61 66
- ~ o 2022 &9 a5 [ 64 a8 ]
2021 56 29 58 39 6 54
2019 70 53 63 32 70 a3
I I at J ll {E K52 SATS PP 2019
0 —-n— ,— Y6, 56 —
e '|'3:1 |— ¥5, 61
&0 I1 ¥4, 57
50 K51 SATS PP 2019 [ - RE
i o2
a0 2021
paiiie]
30
0
10
o — —- —— —— — 3 ——
1 LF Y3 ¥4 ¥ Y&
Writing
K
2023 &0 32 55 29 43 79 R
022 56 a1 15 19 15 63
2021 56 az 42 54 52 42
2019 50 53 58 42 63 23
50
K52 SATS PP 2019
YE, 79

PP at ARE

K51 SATS PP 20159

|
w0z
Y5, 43
b3
- 2019
2,32 -
Ny ¥4, 29
30
.
10

w1 w2 Y3 Y4 V5 n
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Maths

Comparative PP at Ex+ ¥1 ¥2 Y3 ¥4 Y5 Y& Kk
Sumrmer 2023 75 77 39 52 71 56 R

2022 69 52 61 3 31 72
2021 48 29 50 19 36 46
2019 70 59 74 42 56 83

a0

a0 ¥2,77 KS2 SATS PP 2019

¥1,75
“ v
70 ¥6, 66
KS1 SATS PP 2019 e
60
50 [ EiEE
m22
w ¥3, 38 n21
m19

0

20 P

0

o — L= L1
¥l ¥ 3 ¥4 ¥ Y6

Comparison of % of PP pupils at GD July 2023 (Reading, writing, maths)

Comparstive PP Bt GD Reading ¥ ¥z ¥3 ¥4 ¥s 6
S 2023 25 27 29 9 32 8

. 2022 13 17 23 T 3 19

2021 o 18 i3 12 16 18

2019 e li] 32 a7 11 41 17

I PP at GD

K51 SATS PP 2019
o ¥y, 29 ya,
. 1 |
25 = Q2022
202
20 ] 2019
K52 SATS PP 2019 |
10 e 8
[+ — — — ' = l:l —
¥ ¥2 3 4 ¥s L]
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Writing

2023 25 El 13 0 18 24
2022 7 7 15 21 3 6
2021 0 6 21 4 20 15
2019 20 0 32 11 37 a7
40
KS2 SATS PP 2019
¥l.1
75 ¥5, 14
0
Y5, 18
2021
2013
’ Y3, 13
10 Y9
KS1SATS PP 2019 \ l L I
o
Y1 vl Y3 v 5 V6
Maths
Comparative PP at GD ¥i w2 ¥i [T Y5 Y&
Summer 2023 a4 32 29 0 32 13
2022 19 14 15 14 14 2
2021 [ 6 17 12 12 15
2019 30 1 32 11 26 13
) | P P G D
at
-
30 Y1, 29
2%
o B0
a8
20 ™
. K52 SATS PP 2019

K51 SATS PP 2010

vd, I I I
va ¥s
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Whole school progress measures for 22/23 — PP compared with non- PP

Reading Writing Maths

Class General PP SEN T20 General PP SEN General PP SEN T20
™ te| AP |te e AP |m te AP | T AP || TR TR ™ T AP | Tk TR AP [Tk AP |t e AP [T T AP [T TR AP
1G || 122 27| 80512 4 450[ & | 2 6.00[22 o 550[ 122 | 27 17 |4 425] 8 | 1| 9.00]2r 4.& 27 5 | 540 7 (1| 7.00]3 5 | 6.20
U || 122 25 ZBB|17 4 4254 1 4001 3 367 12 25 i 6 A67| 2 | 1 20018 5.BB| 37 s 740 s 1 500|2 2 667
IKM | 122 26 %6015 3 500| s 2 450]1& 4 A50] 108 | 27 16 & B00] 7 | 2 300]18 MO8 | 1+ 3 A67| & |2 300|135 & 317]
¥1 [|11ser 25| 45617 4 4556 1 475|174 44| ns | 2 20 s 436| & |1 450(n 4.77 | 26 a2 6.00| & 1 45023 47 5.00

2C 53 123 400]a a4 X no | 2% TR "2 n 43 7 6.4 3. & a4l
2G || 127 122 GOO|3e s "TE0) 05 A 25 5 SO0 13| 2 65038 SO8]|35 & 5B3| &6 |1 GOO|22 4 550)
IHG || 125 28 4 T00|20 4 TS0 us 2= 22 6 307|225 BBD|17 "B.Ab| 2 s 5.0 FrR| e 4 A.00]
¥2 [1ez: 24 500034 7 4.81f17 2 578)|23 & 7.62[ 103 2 % 6 411|128 | 3 6.11|z28 544|135 e 578|223 a4 643[23 4 575
KS1 || 11m5 25 477 |25 5 4.72|12 2 546|2 a4 625[1127 = 23 & 42112 2 5.62|2a 50B|30 52 587|113 2 573|213 43 535
3A || 126 26 4.B5)61 11 555|375 740|3: 4 B.00| 127 | =% 50 11 455 21 | &4 5.25(s53 358 s 3 3.00 HiE] 22 e 3.83
37 | 1sa 20 58562 1 568| 7 2 350|2 s 780 10 63 12 525| & | 3 267|2s G.O6| 72 12 68|47 686 )
IM || 237 2 BBF a7 & BAT] e 1 GO0|4 s BIOO] 1 2= 24 4 BOD| @ |1 00|30 M0 w0 380]w 2 BO0| o 2 40|
¥3 [|1en3a 27| 52053 ¢ 571|118 3 663|37 s B00[ 138 | 2 a 9 507| 13 3 475|a37 4.83 |35 83 468|209 5 Gadd|1s 4 4.00
am 184 |28 Eg, 274 6.75)33 & 550|m 4 6O00( 204 30 42 | & 700|276 6.17)32 47 7 67118 2 BOD|s4 & 9.00
4R || 173 D05 |se & 7I5|13] 2 650|as s OO0 158 27 537 757 14| 2 700]34 T27| 2 & 575|330 a J50| | o6eA
AHG || 288 m 12 2 650|sr 7 Bid| 188 | 28 a6 7 657| & 1 6.00)a2 12 3 400] = 1 50022 = 460
¥4 [l2s33 28 6704z e 7.22|20 3 590|a2 5 7.88[ wr 2 a7 |7 7.05) 19 |3 6.33(36 57 641155 26 |B05|3s e 583|172 72938 55 7.00
LKS2 || 16223 27 5.96 |2z = 630|189 3 622 (a0 s 7.93[ 105 22 a # 59116 3 559|137 53 6.88 121 26 |5.84 (237 72 516| 2 31 6.81|27 2z 574
5B are & r BS7 il i AR L HHEAH R Ll i
— — — A — — —
55 RREH HHRR R AR ARfllar 71 | 446 (122 22 488| e 18 381 HERH
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Reading - Phases/Potentially Vulnerable Groups
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Writing - Phases/Potentially Vulnerable Groups
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Maths - Phases/Potentially Vulnerable Groups
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Attendance headlines 22/23

Attendance Headlines YEARTO DATE Null - 21/07/2023
All Pupils Girls Boys FSM&E Mot FSME Persistent absentees
92.3% ® 92.2% ® S2.4% @ 91.4% 92.8% @ 27.4% e
Weekly Attendance School [l FFT National

— o = un W M= o - — 0w o™ =T wn oo o O = 0y M wn w = oo [ =2 I -} o =F wn W = (== o4 M = Fp ] w
22222222 Y FEFEEEEEEEEEEEESEEEEEEZEEEE
Attendance breakdown YEARTODATE . Null - 21/07/2023
All Pupils Pupils All R 1 2 3 4 5 &
All Pupils 627 School 12.3% 12.0%
FFT Naticnal
Difference -14% *
Gender
Female 311 School
FFT Mationa
Difference -
1
Male 316 School 93.1%
FFT Mationa 92.2%
Difference -0.1%
FSMe 1
FSME 135 School 91 8%
FFT Mationa S0

Limrerence

Mot FSM& 432 School

FFT Maticna

=

Limrerence

.
[

e Our data shows no significant difference between KR FSM and National FSM
e KR FSM attendance 91.4%, KR non-FSM attendance 92.8% = -1.4% sig diff

Externally provided programmes

Programme Provider

Bug Club (reading) Pearson

Service pupil premium funding (optional)

Measure Details

How did you spend your service pupil N/A
premium allocation last academic year?

What was the impact of that spending on N/A
service pupil premium eligible pupils?
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Further information (optional)

Other strategies implemented to support disadvantaged pupils and are not dependent
on pupil premium or recovery premium funding are the use of enrichment activities
designed for each year group and the introduction of Mr Morgan’s Award Scheme
(MMAS), providing enrichment experiences whilst promoting our pupils cultural capital
as an extension of home based learning.
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