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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	701

	Proportion (%) of pupil premium eligible pupils
	21%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021/2022 to 2024/2025

	Date this statement was published
	November 2022

	Date on which it will be reviewed
	November 2023

	Statement authorised by
	Kevin Oakley Headteacher

	Pupil premium lead
	Helen Slater Assistant Headteacher

	Governor / Trustee lead
	Jo Marsh Lead for disadvantaged pupils


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£170,335.00

	Recovery premium funding allocation this academic year
	£16,821.00

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to 2022 can be carried forward to academic year 2022 to 2023. Recovery premium received in academic year 2022 to 2023 cannot be carried forward to 2023 to 2024. 
	£6,888.00 (recovery premium)

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£3,667,304.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention at Botwell House Catholic Primary School is that all pupils, regardless of their background, their circumstance or the challenges they face, make good progress and achieve high attainment across the curriculum.  The focus of our pupil premium strategy is to support disadvantaged pupils to achieve this goal, including those pupils who are already high attainers. 
We will consider the breadth of challenges that are faced by vulnerable pupils, such as those who are have mental health challenges who have a social worker. The stratagem outlined in this statement is also designed to support their needs, regardless of whether they are disadvantaged or not. 
Investing in high quality teaching and supporting ECTs and support staff in their continued development is at the centre of our approach, with a focus on areas in which disadvantages pupils require the most support. This approach is proven to have the greatest impact on closing the disadvantage attainment gap and will also benefit the pupils in our school who are not disadvantaged. Implicit in our intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our school strategy is also fundamental to wider school plans for education recovery following the pandemic, notably in hits targeted support through the National Tutoring Programme for pupils whose education has been worst affected, including non-disadvantaged pupils.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment. These strategies will work alongside each other to support pupils to excel.  In order to ensure that these strategies are effective, we will:
· ensure that disadvantaged pupils are challenged, including those pupils who are SEN/D or higher attainers
· intervene early as soon as the need is identified
· adopt a whole school approach in which all staff have a shared responsibility for disadvantaged pupil’s outcomes and raise their expectations



 
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Termly teacher assessment in writing, scrutiny of pupils’ classwork and teacher feedback have indicated that pupils lack understanding of the basic skills needed in writing: grammar, spelling and punctuation and do not apply these skills into their daily written work.  This is evident throughout both KS1 and KS2 and is apparent in both disadvantaged and non-disadvantaged pupils, although it is more prevalent in disadvantaged pupils.

	2
	Ongoing formative assessments, pupils’ engagement and participation in lessons, teacher feedback and observations have shown that our disadvantaged pupils, have a more limited exposure to vocabulary than their peers, leading to underdeveloped oral language skills and vocabulary gaps. This is evident from EYFS through to KS2. This has become notably more pronounced since the COVID-19 pandemic and has impacted pupils’ attainment across the curriculum, but particularly in reading and writing. 

	3
	Observations, discussions and attendance of school workshops have highlighted a lack of parental support that is more prevalent among disadvantaged pupils. This has particularly impacted progress and attainment in reading and in phonics in Reception and KS1.

	4
	Observations and discussion with pupils and families have identified a lack of opportunities for enrichment activities. This particularly affects disadvantaged pupils and has had an impact with their attainment e.g. swimming.

	[bookmark: _Toc443397160]5
	Observations, monitoring and discussions with pupils and families have highlighted that many of our pupils have identified social, emotional and safeguarding issues. This is the case for both disadvantaged and non-disadvantaged pupils. This has an impact on their attainment and progress. 100% of the safeguarding referrals made over the past year involve pupils who are disadvantaged.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved writing and SPaG attainment particularly among disadvantaged pupils 
	End of year assessments in KS1 and KS2 show that the writing attainment of disadvantaged pupils is in line with the non-disadvantaged pupils. 

	Improved oral language skills and vocabulary among disadvantaged pupils
	Assessments, observations, pupils’ engagement within lessons and discussions indicate significantly improved oral language with the ability to speak in full sentences for children in Reception. A wider range of vocabulary will be reflected in written work for pupils in KS1 and KS2.

	To achieve and sustain improved parental support for our disadvantaged pupils
	Sustained increased parental engagement of our disadvantaged pupils is demonstrated by:
· Increased attendance at school workshops 
· Reading diaries consistently displaying a rise in the number of times families are hearing pupils read each week

	To provide opportunities for enrichment activities through cultural capital for our disadvantaged pupils
	A significant increase in participation in enrichment activities, particularly among disadvantaged pupils by 2024-25

	To achieve and sustain improved wellbeing for all pupils in the school, particularly for our disadvantaged pupils
	Sustained high levels of wellbeing by 2024/25 demonstrated by:
· increased capacity to self-regulate
· a reduction in the number of referrals to children’s services made for disadvantaged pupils
· qualitative data from pupil voice, parent surveys and teacher observations





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: 
- 1.75 days per week cover for ECTs 
- New ICT tutor induction training and release time
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Providing ECTs with a learning mentors and access to the ‘Early Career Teacher Programme’ through UCL.
	There is strong evidence to suggest that providing ECTs with a learning mentor and coach as well as enrolling them in a robust programme strengthens the quality of pedagogy and learning.  It also creates a culture that leads to unconscious and reflective competence. Coaching is a powerful way of creating opportunities for ECTs to find their own solutions, to be self-aware and know their strengths and gaps in learning.   

The ECT Framework provides a set of standards that are closely aligned to the Teachers’ Standards and build on what has gone before in terms of initial teacher training (ITT). 

https://www.ucl.ac.uk/ioe/departments-and-centres/departments/learning-and-leadership/early-career-framework

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/effective-professional-development

	1,2,5

	Recruiting high quality teaching staff
	Evidence indicates that high quality teaching is the most important lever schools have to improve pupil
attainment, including for disadvantaged pupils.

https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911
ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_
DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.
greatteaching.com%2F
	

	Developing robust professional development for teaching and support through the National College
	Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives and reforms that recognise the importance of teacher quality such as the Early Career Framework and the new National Professional Qualifications. These exemplify a growing consensus that promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes, and this guidance further reflects this, offering recommendations on how to improve professional development and design and select more impactful PD.

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/effective-professional-development
	1,2,3,4,5

	Purchase of GL Assessment  standardised diagnostic assessment 
	Diagnostic assessments can provide reliable insights into the specific strengths and weaknesses of each pupil and highlight the areas in which they need targeted support.

https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
	1, 5

	Embedding dialogic activities across the curriculum e.g. Talk for Writing in EYFS.  These will support pupils to articulate key ideas and to consolidate understanding and extend vocabulary
We have funded teacher and support staff training in delivering the Language Link programme
	There is strong evidence that suggests oral language interventions including dialogic activities, such as high quality discussion, are inexpensive to implement with high impacts on reading.

On average, oral language approaches have a high impact on pupil outcomes of 6 months’ additional progress.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
	2, 3

	Offering a series of parent workshops in reading and phonics to support families with helping their children at home. 
	There is evidence to show that parental engagement has a positive impact on average of 4 months’ additional progress. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: 
-Cost of catch up tutors: £20,548.00
-Lightning squad + licence and Third Space:  £10,350.00
[bookmark: _GoBack]-RWInc costs: £7,051.00
-2 weeks release time for Chrissy
-ELSA supervision costs and ?how much of Amanda’s timetable is ELSA work?
Language Link??
PPA team release time for mentoring



	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Employing Covid catch-up tutors to support pupils with closing gaps in knowledge
	Evidence shows that small group tuition is effective. Small group tuition has an average impact of four months’ additional progress over the course of a year. is most likely to be effective if it is targeted at pupils’ specific needs.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
	1,2

	Engaging with the National Tutoring Programme to provide a blend of tuition, mentoring and school led learning for pupils whose education has been most impacted by the pandemic . A significant proportion of the pupils who receive tutoring are disadvantaged, including those who are higher attainers.  Programmes run: Third Space Learning tuition programme for 1:1 tailored tutoring sessions and The Lightning Squad providing 6 week daily reading catch up sessions. 
	The NTP can only be accessed by schools for their pupils. The evidence shows this is the best way to make sure tutoring is effective, targeted and linked to what pupils are learning in school, as schools are best placed to decide which pupils will benefit the most.
Small group tuition has an average impact of four months’ additional progress over the course of a year.
Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support.

On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.

https://educationhub.blog.gov.uk/2022/01/11/how-the-national-tutoring-programme-is-helping-young-people-catch-up-on-education-they-missed-because-of-covid-19/

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition



	3

	Providing whole school phonics training, including a series of development days throughout the year
	Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

	

	Providing targeted training to support staff to deliver wellbeing interventions to support pupils with emotional wellbeing (ELSA / MH senior practitioner) 
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life.

https://educationendowmentfoundation.org.uk/public/files


	5

	We have enhanced our reading support by funding a reading intervention programme and training support staff in delivery.
	Reading comprehension strategies are high impact on average (+6 months). Alongside phonics, it is a crucial component of early reading instruction.
Research has demonstrated that pupils make learning gains of between 3 and 5 months in reading attainment when using TWL. This was demonstrated in the last academic year when we delivered to 25,000 pupils as part of the National Tutoring Programme. There has also been independent research carried out in both the USA and the UK which supports this increase in learning gains for pupils accessing the Tutoring with the Lightning Squad programme.

https://fft.org.uk/tutoring/#:~:text=%E2%96%B8What%
20evidence%20is%20there,reading%20attainment%
20when%20using%20TWL.


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

	3

	Investing in the training of staff to deliver Language Link intervention programme
	Oral language interventions, such as Language Link can have a positive impact on pupils’ language skills.  Approaches that focus on speaking and listening and a combination of the two show positive impacts on attainment. 

Infant Language Link enables us to track impact with a powerful set of progress measures. Teacher Engagement Ratings help teachers set targets for improvement across key classroom skills including, communication, participation, self-regulation, active involvement and social confidence.

Oral language interventions have some similarity to approaches based on Metacognition (which make talk about learning explicit in classrooms), and to Collaborative learning approaches which promote pupils’ interaction in groups.

https://speechandlanguage.info/infant

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions


	1,2

	Providing mentoring sessions for our disadvantaged pupils 
	The impact of mentoring varies but, on average, it is likely to have a small positive impact on attainment.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

	



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 
Release time for Chrissy, Zones resources
Cost of wraparound care 1 additional adult
Koziols
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training on the Zones of Regulation programme to support pupils with self regulation
	There is strong evidence to suggest that providing pupils with the ability to self-regulate supports them with controlling reactions based on negative emotions such as frustration, anger, and embarrassment. it also helps them to calm down when something exciting or upsetting happens as well as being able to focus on a task and being able to control impulses.

The development of self-regulation and executive function is consistently linked with successful learning, including pre-reading skills, early mathematics and problem solving. Strategies that seek to improve learning by increasing self-regulation have an average impact of five additional months’ progress. A number of studies suggest that improving the self-regulation skills of children in the early years is likely to have a lasting positive impact on later learning at school, and also have a positive impact on wider outcomes such as behaviour and persistence.

There are some indications that children from disadvantaged backgrounds are more likely to begin nursery or reception with weaker self-regulation skills than their peers. As a result, embedding self-regulation strategies into early years teaching is likely to be particularly beneficial for children from disadvantaged backgrounds.

The potential impact of metacognition and self-regulation approaches is high (+7 months additional progress)

The evidence indicates that explicitly teaching strategies to help plan, monitor and evaluate specific aspects of their learning can be effective.

https://www.zonesofregulation.com/research--evidence-base.html

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

	5

	Providing targeted training to support staff to deliver wellbeing interventions to support pupils with emotional wellbeing (ELSA)
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life.

Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.


https://educationendowmentfoundation.org.uk/public/files

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	5

	Contingency fund to support families of disadvantaged pupils who facing social/financial issues e.g. buying clothes, equipment, providing technology, TAF mtgs for signposting to other agencies
	We identify a need to set aside funding to respond quickly to immediate needs of our most vulnerable disadvantaged families. 


	3,4,5

	Providing wraparound care for families of disadvantaged pupils who are facing emotional/
safeguarding issues or are in crisis
	We identified a need to provide wraparound care to support the families of disadvantaged pupils where safeguarding was a concern. 

Parental engagement has a positive impact on average of 4 months’ additional progress.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement


	4,5

	Offering a wide range of extra-curricular activities to boost wellbeing, behaviour and aspiration. Disadvantaged pupils will be encouraged and supported to participate without being subjected to costs
	Current evidence is weak, however, due to the direct correlation to children’s services which linked to parenting capacity, the school is confident that this will support the cultural capital.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions

	



Total budgeted cost: £ [insert sum of 3 amounts stated above]
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance data from our school’s disadvantaged pupils during the academic year 2021/2022 using the KS1 and KS2 performance data, Early Years Goal data, the phonics check results, the Year 4 times tables check and our own internal assessments.
Schools are not required to publish the 2022 KS2 test results as the DfE is not publishing the data.  This is a transitional arrangement for one year only.  In 2023, the DfE will be publishing KS2 school performance data.
The DfE has shared our 2022 KS2 performance data with us, to help us fully recognise the impact of the pandemic on our pupils and how this varies between different pupil groups.
To support us in fully gauging the performance of our disadvantaged pupils, we have compared our results to the national level.  We have also looked at comparisons using the pre-pandemic scores of 2019 to assess how the performance of disadvantaged pupils has changed throughout this period. 
Data from end of year assessments suggest that our disadvantaged pupils are generally working below pupils who are non-disadvantaged. In reading, the gap is widest in Years 2,4 and 5 and is more pronounced in the percentage of pupils reaching greater depth. Our writing and SPaG data shows that the gap between disadvantaged and non-disadvantaged is much higher in Year 2, 4,5 and 6 and reflects the lack of basic skills as identified in the challenges that face disadvantaged pupils. 
This attainment gap is reflective of national figures and demonstrates the additional impact of the pandemic on disadvantaged pupils. 
Referrals made to Children’s Services (Stronger Families) for disadvantaged pupils has increased over the last year. In fact, all referrals made involved the families of disadvantaged pupils.  This is why one of our priorities is to provide wellbeing support for our pupils and to train staff in leading these programmes. 
Since restarting parent workshops over the last academic year, we have found that parental engagement of disadvantaged pupils has dropped, which is why increasing parental engagement and finding ways to offer more targeted support to disadvantaged families is one of our main priorities. 
Challenges relating to wellbeing and mental health have increased significantly since the pandemic and the impact on disadvantaged pupils has been particularly acute. We have been training staff in wellbeing programmes like ELSA and creating a young carers’ group for relevant pupils. 



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	The FFT Lightning Squad reading intervention
	FFT (through the NTP)

	Third Space Learning 1:1 maths tuition
	Third Space Learning (through the NTP)



Further information (optional)
	Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. This will include:
· Offering inspiring engagement activities at the start of each topic across the school to boost aspiration and cultural capital. These activities may include a visit, having workshops in or creating an exciting scenario e.g. finding dinosaur eggs
· Providing teacher led booster sessions and teaching assistant interventions which are all research driven and time limited.
· Peer awareness programmes delivered across KS1 and KS2 to develop children’s recognition of difference, enabling better acceptance of neurodiversity and every child’s unique talents. 



8
