The Coppice School Development Plan 2024 - 27

Main Priorities identified from Self Evaluation (Summer 2024):

1)Metacognition (Teaching and Learning): ensuring appropriate challenge and support for all learners (including SEND, disadvantaged &
vulnerable children) and a focus on building and further developing our repertoire of evidence-informed teaching and learning strategies.

Consistency of approach | Professional development curriculum | Greater pupil independence | Greater retention and linking of knowledge

2)Oracy: To develop a highly effective whole-school culture of oracy (speaking and listening).

Whole-school understanding of oracy and its importance | Oracy at the heart of all teaching | Increase in pupil confidence | Narrow gaps and ensure that EVERY
child, including SEND, Disadvantaged and vulnerable children ‘Find their voice’ | Improve academic outcomes for ALL groups of pupils | foster wellbeing | promote
social equality | equip pupils to thrive in life beyond school

3)Writing: To develop a consistent writing approach, linked to high quality reading texts, with authenticity and relevance at its core, that
motivates and inspires both staff and children.

Consistency of teaching writing approach that is clearly understood and implemented | authentic, relevant and purposeful writing opportunities | explicit link
between reading and writing | culture of sharing writing with the intended audience | enhanced teacher subject knowledge enhanced enthusiasm for writing from
both staff and pupils | improved attainment outcomes at both Age-related and Greater Depth expectations for ALL groups of pupils.

4)Qutdoor Play And Learning (OPAL): To implement and develop rich and fulfilling playtime and lunchtime play experience for all
children.

Implementation of the OPAL approach to Play = development of a whole-school policy for play = development of and enhanced use of the school site for richer and
more varied play opportunities and experiences to ensure inclusion of EVERY child - ‘provision for everyone’ | changes to lunchtime organisation to facilitate the

implementation of OPAL | enhanced happiness and wellbeing of pupils and staff (including lunchtime ‘Play Team’  reduced incidents of behaviour and first aid
improved afternoon learning | enhanced educational outcomes
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Trustee:

Priority: Metacognition
Problem (Why?)

Intervention Description
(What?)

Leads: Robert Laight
Implementation Activities (How?)

Implementation Activities (How well?)

Final outcomes (and so?)

What needs to change e.g. staff
behaviour, student behaviour,
attainment?

Staff:

- Lack of consensus and shared
language around metacognition
and some aspects of the
learning process.

- Some strategies (e.g. retrieval
practice) introduced with
surface-level compliance,
resulting in variable and
simplified practice rather than
adaptive expertise.

- Some lesson materials
inadvertently create cognitive
overload for students.

Learner behaviours:

-Teachers cite varying levels of
engagement across the
curriculum, motivation to learn,
and ‘resilience to the learning
struggle’.

- Some pupils rarely engage
with feedback and they are
dependent upon their teacher
when they are stuck

or struggle.

- Lack of understanding how we
learn means that some children
can be demotivated by learning
struggle (e.g. during retrieval
practice) and consequently
have a lower opinion of
themselves and school.

What are the essential ‘active’
ingredients of the
intervention?

What activities and behaviours
will you see when it is
working?

Active Ingredient 1:

- The seven-step model for
explicitly teaching
metacognitive strategies is
applied to learning different
subject content at different
phases and ages.

Active Ingredient 2:

-Across the curriculum,
teachers’ modelling
consistently takes account of
the need to explicitly share the
thinking behind each step.

Active Ingredient 3:
-Scaffolding is taken into
account when planning
tasks and principles of
managing cognitive load are
applied.

Active Ingredient 4:

-Pupils understand how they
learn, exhibiting

knowledge of themselves as
learners,

understanding how to deploy a
range of available

strategies for different tasks

How will it be done?
What blend of activities will be required?

Training:

- Allocated staff training time for building
knowledge, as well as implementation meeting
time to discuss in teams, plan and rehearse
techniques.

Based on training originally delivered by RL for the
Research School Network.

Educational Materials:

- Continued subscription to Walkthrus guides for
instructional coaching, so that the resources can
be used in coaching and staff training.

- Possible bulk-buy of education books (e.g. Peps
Mccrae’s Motivated Teaching, or Ollie Lovell’s
Cognitive Load Theory in Action

Monitoring:

- Short, Walkthrus-style lesson visits to assess the
efficacy of recent trained techniques

- Regular Pupil Book Study to quality assure the
curriculum and assess the degree to which
changes to practice to foster metacognition have
been successful.

- Regular agenda item in year leader meetings to
review the success of recent training.

Funding:

- Development of training materials already
funded by Billesley Research School.

- Continued Walkthrus subscription ()

- Cost of purchasing edu books

- Possible cost of further educational materials for
different subjects, depending on the views of
subject leaders.

How will you know that it is working?

Do staff feel the approach is feasible and useful?

Short term? 24/25

Fidelity (degree to which an intervention is implemented as intended):

- Teachers understand the specific terminology of metacognitive knowledge (task, strategies and self) and metacognitive
regulation (planning, monitoring and evaluation) and they can explain them and how they apply in some subjects that
they teach.

- In some subjects (reading, writing, maths, art, science) teachers’ modelling takes account of the need to explicitly share
the thinking behind each step.

- Teachers begin to adapt existing lesson resources to take into account the different ways in which extraneous cognitive
load can be detrimental to understanding.

Reach (how many pupils is it serving?): All teachers: all pupils

Acceptability (the degree to which different stakeholders i.e. teachers, pupils, and parents perceive an intervention as agreeable):
- All teachers can demonstrate an understanding of why we are working on developing metacognition; conversations in PPA and
PPMs show that teachers are using the language of cognitive science and metacognitive strategies when planning lessons.

Medium term? 25/26

Fidelity:

- In many subjects across the curriculum, teachers explicitly plan how to using the seven-step model as an approach for deliberately
shifting the responsibility from themselves to the pupil during a lesson.

- Subject and senior leaders collaborate with teachers to regularly evaluate the quality of lesson materials, using the aim of reducing
extraneous cognitive load as a lens for evaluating effectiveness and a prompt for making changes.

Acceptability:

- All teachers are engaged in discussion about the best ways to implement the ideas shared in training; all teachers understand the
importance of developing metacognitive learners and discuss some of the strategies they use to do this across the curriculum.

- Some children begin to articulate how they learn, what their teacher does to support their independence, and the strategies they
use when faced with challenge.

Long term? 26/27

Fidelity:

- The seven-step model is consistently used across the curriculum; subject leaders support teachers to plan learning that gradually
builds children’s independence.

- Children engage in metacognitive talk with their peers with relative independence.

- Lesson materials and learning environments support children’s understanding through minimising extraneous cognitive load.

Acceptability:

- All teachers can confidently explain how metacognition and self-regulated learning is relevant to the needs of their pupils and this is
evident in their planning and practices.

- Many children (KS2) demonstrate that they understand how they learn, exhibiting knowledge of themselves as learners,
understanding how to deploy a range of available strategies for different tasks.

How will pupils, teachers
and the school benefit?

Short term? 21/22

- Teachers have access to
motivating, high-quality
PD and this prompts them
to make improvements to
their practice.

- A higher proportion of
lessons across the
curriculum are pitched in
the zone of desirable
difficulty.

Medium term? 22/23

- Children show increasing
awareness of their
strengths and limitations,

displaying growing
independence in
approaching challenging
tasks.

Long-term? 23/24
-Improvement in
children’s retention and
linking of knowledge leads
to improved outcomes
across the school.
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Priority: Oracy To develop a highly effective whole-school culture of

oracy.

Oracy Lead: Billy Hutt, and o Tomkinson and Morgan Chivers (Oracy Champions)

Trustee:

Final outcomes

Problem (Why?) Intervention Description (What?) | Implementation Activities (How?) Implementation Activities (How well?) (ondi507)
What needs to change e.g. staff What are the essential ‘active’ How will it be done? How will you know that it is working? How will
behaviour, student behaviour, ingredients of the intervention? What blend of activities will be required? Do staff feel the approach is feasible and useful? pupils,
attainment? What activities and behaviours will you : ; : teachers
see when it is working? Collaborative expectation setting Short term? 24-25 and the
Leadership: ) Fidelity (degree to which an intervention is implemented as intended): school
eadership: . ) ) Training: - All staff receive the Voice 21 training and benefit?
Oracy needs to be given a far greater Active Ingredient 1: Teachers will need to receive high quality oracy
profile in school and be at the heart of all | -There will be an embedded culture of training from th lead and th Reach (how many pupils is it serving?): Short term?
. . . L. . raining rrom the oracy lead and the oracy - The use of oracy will impact all pupils in school. 21/22
teaching and pupil learning. Currently itis | oracy in the school because staff champions. I g
not. knowledge of oracy and its importance -Opportunities to discuss and implement this Acceptability (the degree to which different stakeholders i.e. teachers, pupils, and parents perceive an _enThpL:;\;:m
Staff will be secure. training will need to be built into the CPD cycle. intervention as agreeable): for learning
taff:
f I
-Do not currently have a good Active Ingredient 2: Educational Materials: -Staff are happy to begin implementing the oracy techniques in their planning and in their teaching. prS:iI:
understanding of oracy (speaking and . ) . . - - ipti Voi ! wi - i i i i i ils i i )
: _ g _Y( p 8_ _ —-Oracy will have a central part in all pupil A three-year subscription to ‘Voice 21 Oracy’ will Staff reconglse the learning benefits that a greaterfgcus gn oracy is having on all pupils in their class and Teachers
listening) and how to implement it in . . . be purchased. therefore strive to further develop a culture of oracy in their classrooms.
learning within school and will therefore - . . . S . ) L . report a
their classrooms and, as a result, it is not b kev § ithin all teach | . -Through the subscription, there will be access to | -Pupils enhanced enthusiasm for oracy and their wider learning demonstrates that the intervention is having greater
. . e a key focus within all teacher planning - . . :
a central part of their teaching and it both online and in-person training as well as impact. ' . o . enthusiasm
: activities. regular development meetings with a Voice 21 -Parents report through surveys and meetings that their child is enjoying the greater range of oracy techniques A
learning culture. A o L for teaching
expert Mentor. being used and that they can see benefits in their child’s oracy because of them because of
Active Ingredient 3:
Learner behaviours: itoring: " the
-Pupil t tv fully i d -Monitoring activities such as learning Monltc.)r'lng.‘ . o Medium term? 25/26 enhanced
upils are not currently fully immerse walks will show that children’s levels of -As training is implemented, this will need to be Fidelity: :
killed in using the full range of oracy monitored by the oracy team, SLT and Year ; ; . : : " o enthusiasm
ors fid ith k techni . ’ -Staff are consistently using oracy within all teaching and learning activities and it is a regular feature of all R
techniques such as debate, discussion, conridence wi €y oracy techniques Is Leaders. This will be need to be a clear focus planning. of pupils for
presenting, performing, giving and rr;‘uchfgrea.te.r than .preV|ou.s.|y Tnd | | within the annual monitoring cycle. -Staff are able to adapt future planning for writing based on assessment of the effectiveness of oracy techniques Ithelr.
L therefore is impacting positively all pupils’ . : earning.
receiving of feedback etc and, . ks ) . with their class.
consequently, they are being held back in (including disadvantaged pupils) Coaching Medi
their Iearning’ confidence and ability to access their - Staff will need access to individual oracy Acceptability: tereml_;l;'lZ/z3
-Some bubils .Iack motivation and ideas learning and to express this verbally. coaching th‘f‘t meets their specific needs and the | __pypil/staff voice activities show that there is a greater variety of oracy happening and both staff and pupils can —Impr.oving
.p P ) . o stage of their career that they are at. . articulate clearly the importance of oracy in their classrooms educational
for their academic work e.g. in writing Active Ingredient 4: -Aclear coac.hmg programme and structure is -Improving quality of oracy teaching and consistency in planning/approach to oracy across the school. outcomes
because they lack fundamental oracy Attai p X h currently being researched and developed
. -Attainment data shows that outcomes -
skills, X th ously § I Long term? 26/27
a;e] s ronge;’_ Iandpre\zjl?uzy otr a jroups Funding: Fidelity: Long-term?
ot learners (Includin Isadvantage f : : f
Attainment: ) g g Ibei ~The Voice 21 three-year subscription is £3000,00 | - The.re is a securely embedded culture of oracy being used consistently across the school and in all areas of 23/24
pupils) and, as a consequence, wellbeing learning. -

-Some pupils limitations with regards to
their oracy are limiting their attainment
outcomes.

and enthusiasm for learning is enhanced
too.

-Responsive and adaptive curriculum and planning.

Acceptability:

-Staff have embedded oracy principles into all aspects of classroom practice.
-Staff feel confident and empowered to teach oracy

-A very high level of oracy knowledge and expertise amongst both staff and pupils.
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Priority: Creating a consistent writing approach, linked to high quality reading
texts, with authenticity and relevance at its core, that motivates and inspires both

staff and children.

A
AVA

Leads: The English Team (Rob Laight/Jo Tomkinson/Morgan Chivers)

Trustee:

Problem (Why?)

Intervention Description
(What?)

Implementation Activities
(How?)

Implementation Activities (How well?)

Final outcomes (and so?)

What needs to change e.g. staff behaviour, student
behaviour, attainment?

Leadership:

-The leadership of writing is currently centralised with
just one person which limits the capacity of other
teachers to make decisions that are in the best
interests of their class in terms of their individual
needs.

Staff:

-The current approach to writing is still not currently
understood and is therefore inconsistent across classes
and year groups.

-There is no link between the reading curriculum and
the writing curriculum.

-Children’s writing diet is very limited in terms of it
being both authentic and purposeful.

-A lack of fundamental knowledge regarding the
pedagogy and craft of teaching writing.

-Due to the centralising of the leadership of writing,
staff are losing the ability to plan appropriate writing
opportunities and units of work.

Some teachers are frustrated by the current approach
to writing.

-Staff lack embedded knowledge of what makes a solid
age-related or greater depth writer due to a lack of
collaborative moderation sessions.

Learner behaviours:

-Many children are not motivated by the writing
opportunities that they currently have and do not see
the relevance in them because their work is not
published or used in any way.

Attainment:

-Writing at The Coppice lags behind other subjects
(maths/reading/SPAG etc). The last two years have
shown age-related attainment as 71% (2023) and 76%
(2024). At Greater Depth, the last two years have been
10% (2023) and 15% (2024). Without doubt, these
should both be at least 10% higher.

What are the essential ‘active’ ingredients
of the intervention?

What activities and behaviours will you
see when it is working?

Active Ingredient 1:

-All  teachers will fully understand the
approach to writing and will have a greater
degree of ownership within it. There will be
a more collaborative approach between
those leading English and those teaching it.
All teachers will be more enthused by the
approach rather than just some.

Active Ingredient 2:

-There will be a clearly visible link between
the reading curriculum and the writing
curriculum.

Active Ingredient 3:

-Children will be able to articulate the
relevance of their writing and what its
actual purpose is. They will see writing as a
real-life, creative experience and get to see
this in terms of their writing being
published, celebrated and shared with
others e.g. staff, parents, members of the
local community etc. The overwhelming
majority of children will be enthusiastic
about their writing for these reasons.

Active ingredient 4:

-Teachers skill levels at identifying ARE and
GD writers will be more visible at staff
moderation sessions.

Active Ingredient 5:

-The children’s writing will be stronger in
terms of the percentages of children at
both ARE and GD.

How will it be done?
What blend of activities will be
required?

Collaborative expectation setting:

-The rationale for change will need to be
outlined clearly to all staff responsible
for teaching writing involving a clear
explanation of the problems with the
current scheme.

Training:
-Staff will need to be trained in the new
approach/scheme

Educational Materials:

-A new writing approach will need to be
researched and sourced.

-Purchase of new reading texts

Monitoring:

-An on-going, regular cycle of monitoring
of the implementation of the new
approach/scheme. This will involve:
-Observing all teachers teaching the new
approach.

-Monitoring of books

-Pupil voice activities around the new
approach.

Coaching
-Staff at all levels of experience will need
to be part of a clearly structured and

defined coaching programme that
ensures everyone is receiving the
supportive development that they

require to implement the new approach.

Funding:
-Cost of purchasing a new scheme

How will you know that it is working?

Do staff feel the approach is feasible and useful?

Short term? 24/25

Fidelity (degree to which an intervention is implemented as intended):

- New approach is clearly understood and staff are able to use the planning effectively to pursue a well-
sequenced unit of writing teaching. This will be because a firm foundation of planning will be provided
for teachers by the scheme, thereby ensuring that curriculum coverage is in place and teachers are
provided with the stimulus texts for the units plus examples of shared and modelled writing.
-Monitoring activities (as outlined) will be used to ensure that this is the case.

-All staff are able to identify knowledge gaps in teaching writing across the year groups.

Reach (how many pupils is it serving?):

- The new approach will serve all pupils in Years 1-6 and will have greater reach for pupils who are
disadvantaged and those with SEND due to the fact that the new writing units will be more relevant and
relatable to the pupils.

Acceptability (the degree to which different stakeholders i.e. teachers, pupils, and parents perceive an
intervention as agreeable):

- All staff will buy into the new approach as they start to see their pupils being more enthusiastic about
their writing. Pupils will be showing greater enthusiasm for their The evidence for this acceptability will
be sought through surveys and staff/pupil/parent voice activities.

Medium term? 25/26

Fidelity:

-Staff are explicitly using a consistent writing process.

-Staff are able to adapt future planning for writing based on assessment of its effectiveness with their
class and the success of the units being used

-Continued cycle of monitoring activities will ensure that the key principles of the scheme are being
followed.

Acceptability:

-Pupil/Staff voice activities show that there is a greater variety of writing happening and children can
articulate clearly the reason for their writing and the audience for it.

-Signs of improving quality of teaching and consistency in planning/approach to writing

Long term? 26/27

Fidelity:

-Responsive and adaptive curriculum and planning.
-Consistent, embedded approach to teaching of writing.

Acceptability:

-Staff have embedded new writing teaching principles into all aspects of classroom practice.
-Staff feel confident and empowered to teach writing

-A very high level of teaching writing - modelled writing, shared writing and subject knowledge.

How will pupils,
teachers and the school
benefit?

Short term? 24/25

-Increased student
engagement and
confidence in their
writing

Medium term? 25/26

-Improved pupil
motivation for writing
and confidence in it.
-Greater evidence of
individual writing is in
evidence

-Higher % levels of both
ARE writing and Greater
Depth writing are seen
across the school.

Long-term? 26/27

-%s of both ARE writing
and GD writing are 10-
15% higher than they
were in July 2024 (76%
ARE & 15% GD)

Target for July 2027:
ARE: 86%
GD: 30%
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Priority: OPAL PLAY

Leads: Lindsey Ashwell (Curriculum Play Lead) and Sarah-Jane Carter (Play Coordinator)

Trustee: tbc

Problem (Why?)

Intervention Description (What?)

Implementation Activities (How?)

Implementation Activities (How well?)

Final outcomes (and so?)

What needs to change e.g. staff
behaviour, student behaviour,
attainment?

Leadership:

We were aware that our playtime
provision needed to be developed
following the expansion of the
playground. Having visited a school
who uses OPAL play we decided this
was what we wanted for The Coppice.
We will need to plan for and drive
these changes.

Staff:

Staff spend a proportionate amount
of time sorting out playtime problems
which impacts on learning time. This is
something we want to change.

Student behaviours:

Childhood play has changed and we
can no longer assume that any child is
able to experience full and rich play
opportunities outside of school. We
want the children to have happier and
more active playtimes to help reduce
playtime problems.

Attainment:

Less time spent on sorting out
playtime issues. Children should learn
better in the afternoons.

What are the essential ‘active’ ingredients of the
intervention?

What activities and behaviours will you see when it is
working?

Through OPAL play we will set up a wide range of play
activities that cover the different play types : Creative,
exploratory, Mastery. Object, Communication, Dramatic,
Role, Social, Rough & Tumble, Locomotor, Deep, Fantasy,
Recapitulative and Symbolic .

Through this we hope to see the following improvements:

*Behaviour - happy children don't cause nearly as much
trouble as bored children
*Accidents - OPAL schools have up to 80% less reported

accidents *Staff
well-being - Supervising happier children leads to happier
staff *SLT time -

senior leaders report a dramatic reduction in the time they
spend on resolving play conflict *Teachers -
consistently report more teaching time in afternoon lessons
*Self-regulation - children in OPAL schools learn to self
regulate through practice, trust and freedom

*Physical activity - all children, including girls, SEN and non-
*Mental

well-being - Research shows OPAL children are happier and

sporty children are significantly more active
self-reporting improved mental health *Social and
emotional development - Good play in the laboratory of life
where relationships are practised *Links to formal
learning - Many OPAL schools report increased creativity,
imagination and collaborative skills

*Attendance - children can't wait to come to OPAL schools
because they have such fun *Parents
- we all want our children to be happy. Well informed parents
at OPAL schools love it that their children are happier

*Rights - Play is a child's right as recognised by the UN
Convention on the Rights of the Child

*OFSTED - OPAL schools can easily provide evidence on their
approach to wellbeing and inclusion

*Risk - OPAL schools report significant improvements in
children's ability to identify and manage risk

How will it be done?
What blend of activities will be required?

Collaborative expectation setting

Training:

*SLT will hold meetings with Kayleigh (OPAL mentor) to plan
the development of OPAL throughout school

*Inital training with all Staff ()September TED) so they are
aware of what OPAL play is and why we are using it
(Delivered by Kayleigh)

Educational Materials:

*Access to OPAL College recorded induction courses for new
heads, play coordinators, curricular leads for play, play team
members and RAPID risk training.

*Members learning platform past presentations and
conference sessions.

*Playwork essentials booklet

*QOPAL College live seminar sessions for new headteachers,
curricular leads, play coordinators and play team members.

Monitoring:

*Day to day monitoring will be carried out by SJ Carter, our
play coordinator She will work closely with the lunchtime
supervisors (play team members) and curriculum play leader
(Lindsey Ashwell DHT).

Coaching

*All teaching staff and play team members will attend the
initial training and have regular coaching sessions. Play team
members will each have a copy of the ‘Playwork essentials’
booklet. SJ will give daily/ weekly feedback on how things are
going and will work with the play team in making appropriate
changes.

Funding:

*The PTA have given the school £10,000 for the initial outlay
for joining OPAL and for purchasing storage and some
equipment.

How will you know that it is working?

Do staff feel the approach is feasible and useful? Short term? 24/25

Fidelity (degree to which an intervention is implemented as intended):

Through daily observations of OPAL play in action -

*Happier and more active children

*A reduction in accidents and first aid incidents

*Less conflict for teachers / SLT to sort out

*An improvement in afternoon learning (time teaching and learning outcomes)

*An improvement in how children identify and manage risk

Reach (how many pupils is it serving?): ~ Reception to Year 6

Acceptability (the degree to which different stakeholders i.e. teachers, pupils, and
parents perceive an intervention as agreeable):

*All staff in school can demonstrate an understanding of why we are investing in OPAL
and will see the benefits from this.

*Pupils will receive OPAL training through regular assemblies and will be involved in
understanding the benefits of the activities and the risks involved.

*Parents will be kept up to date with developments and should see the positive impacts
through feedback from their children.

Medium term? 25/26

Fidelity:

-Staff have a clear understanding of the purpose and benefits of OPAL play and are fully
onboard in promoting its values

-Regular OPAL assemblies continue to be delivered by the OPAL team

-Staff attend regular assemblies and support the OPAL play team in making it successful
Acceptability:

-Staff contribute ideas for the development of OPAL play and help in the resourcing of
the play areas

- Play Workers are more confident in their roles and support children in their play as
outlined in the policy (Intervention styles)

Long term? 26/27

Fidelity:

-The positive benefits of play can be seen in the children’s learning and behaviour in
lessons

- OPAL play is embedded with riskier play opportunities available

-The school to successfully pass the final audit and become a recognised OPAL school. -
The Play Worker team if fully recognised and new appointments are made on their
suitability for OPAL

-Children continue to enjoy OPAL and demonstrate the school values through their play
-Final audits are completed

Acceptability:

-All staff are aware of the risk management in place for all areas of OPAL

- The range of different play types are available for the children through the wide range
of opportunities on offer.

-All staff have completed the relevant training and have demonstrated to the mentor

How will pupils,
teachers and the school
benefit?

Short term? 24/25
*Happier and more
active children

*Less conflict for staff
to sort out
*Improvement in
learning in afternoons

Medium term? 22/23
- All staff are onboard
with the OPAI ethos

Long-term? 26/27
*Children who can
identify and manage
risk



